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Communications 123

UNIVERSITY OF TULSA

Organization of Classical Rhetoric

Chapter I "Introduction" (one week)

Chapter IV "Style" (four weeks)

Chapter II "Discovery of Arguments" (the Topics) (two weeks)

Term paper discussed in class (two weeks)

Chapter III "Arrangement of Material" (two weeks)

Chapter II "Discovery of Arguments" (the three Appeals) (four weeks)

IIM011111101..110.0....011.......OK*114011111/~21MOIMMOn11.104..01110

Suggestions for teaching the various chapters. These suggestions may be followed

even though you do not follow the organization indicated above.

Chapter I: Initial assignment either in aptegsbes or in Corbett pp. 3-20. The
instructor's analysis of these selections should include transference
and explanation of terms from the first-semester text. (This attempt
to tie the two texts together will probably be more relevant next
semester, after all freshman have used The asaftax of Sake.)

Pages 20 to 29 state in general the whole substance of the text and
the students may therefore profit from outlining this section. In
assigning these pages, the instructor should make the following
modifications:

p. 22: Change heading "Five parts of a discourse" to "Five phases
of rhetoric" (this to avoid confusion with the five parts
discussed under "Arrangement")

p. 23: If the instructor is delaying thn presentation of logic,
the last paragraph should be expanded.

p. 20: In the first paragraph, scratch four common topics of
Aristotle and refer to the list on p. 97. Relate the
material of the second paragraph to horizontal and
vertical development of the first semester text.
In the fourth paragraph show bow the six parts cited
by the author of Ad Berennium can be changed to five
(combine two and three) and thus be consistent with sections
on arrangement.

Chapter IV: We suggest stydying style as the first major area of emphasis as a
natural continuity from The Strategy of axis and to establish
a firm ground for further writing of whatever type. This section
should include the Corbett chapter on style, selected readings,
a study of paragraph coherence and organic unity of the total essay.
Thesis statement should be approached in relation to organic unity.



ChapLer II: The l'opleas

Definition section (pp. 97-102) might be enlarged by adding the
section on definition in Chapter I (pp. 40-45).

The comparison section and the relationship section (pp. 111-119)
should be taught with or certainly near the critically important
short section "Formulating a Thesis."

Circumstance (pp. 119-124) can either be included with the abbve
three topics or be covered with the Special Topics in a short session.

Term Paper: The term paper assignment should be made in relation to the last
topics testimonial. We suggest that both the explanation of term
paper procedure and the due date be placed earlier in the course so
that the procedure used in this class may serve as a basis for term
papers which students are required to write in other courses. This
paper cannot be successfully completed, however until the last month
of the comma.

Chapter III: The reading assignments here can be very brief and effectively com-
bined with selections from Speeches which have particularly well

ii /Y

defined sections to illustrate part of the discourse the Corbett
assignment describes. Suggested reading assignments:

pp. 273-288
288-295
295-297
209-302
302-312

The following modifications should be noted when the assignments are
made:

p. 277: Omit third sentence as contradiction

p. 294: Omit the second paragraph and re-emphasize the need to,
work inductively when doing the term paper.

n. 298: The section on refutation by reason will need extended
development.

Chapter II: The Appeals:

Rational (pp. 39-80) See supplementary sheet

Ethical (pp. 80-86)

Emotional (pp. 86-94) Return to style section for schemes and prose
rhythm.



The Appeal to Reason:

It is an unfortunate fact in the learning process that mastery of any

discipline, while it may insure the attainment of critical ability for the

student, is less likely to provide creative ability. With specific reference to

the section in Classical Rhetoric dealing with the appeal to reason, the above

distinction between critical and creative activity becomes as.follows: We may

with good success teach the student to see the difference between logical and

illogical processes in someone else's arguments, though we are far less likely

to render the student actively able himself to think logically. Accepting this

limitation at the outset, we may better be able to examine what exactly we wish

to accomplish by treating logic in the course. Thus, while it is unlikely that

mastery of valid logical forms will cause the student to begin to think and reason

logically, we may, by providing him with the logical equipment to react critically

to arguments with which he is confronted, enable him to understand in more than

a vague, common-sensical way, the intricacies of fallacy and validity. And it is

with this limitation that we can better ermine the section in the text on the

appeal to reason, hoping the while that when criticism comes, creativity is not

far behind. Our feelings about this section of the text shall be twofoldfirst,

suggestions as to arrangement, emphasis, and elaboration; second (and later),

practical proposals and aids to expedite these suggestions.

Logic may be seen as the study of three things: category, relationship,

and hypothesis° We feel that the rules and forms of logic presented by Corbett

should be approached only after what is at least a preliminary treatment of

these three elements, to the end that when the student does study the text (the

rules of which can easily be fitted on one page) he will understand their dynamics

as well as their form.

CATEGORY:

Aristotelean logic is based entirely upon thinking in terms of categories.

Once the idea of a category, by whatever means, is established in the mind of a

student, the rest of logic follows easily and naturally. A great deal of emphasis
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should be placed on Corbett's (and the instructor's) prezentetion of the nature
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of ilefinition, the giving and meaning of names, generic and specific. It is

at this point that the notion of distribution should begin to be introduced.

EALATIONSHIP:

Once the concept of categories is established, distribution (i.e., inclusion

and exclusion and uncertainty)' is introduced, the student should examine the

various relationships, within 'and between, categories. The "causes" (material, etc.)

should be dealt with in greater depth thn is done in the text. More importantly,

Venn diagrams should be introduced at this time, making possible the mastery of the

concept of distribution.

HINCUMESTS:

At this point, the student is ready to learn the distinction between truth and

truth functions. That is, he must see the difference between validity of form

and truth of statement (externally referred). This may best be done by treating

the Hypothetical syllogism before beginning Corbett's text.

At this point, the student may turn to Corbett's rendering of the rules of

logic, better able to comprehend that is being presented, having developed already

some cri::ical Potions of his own. The rules presented in the text should probably

be approached as basic to the ultimate concern of this section (i.e., retative to

rhetoric) the enthymeme, example, and the fallacies, all of the rules of syllogism

being necissary, however, to understand the mechanisms of these latter constructs.
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The following are to be considered us aluaVons for approaching the section on
STYLE and should, naturally, be adjusted to the instructor's point of fiew and
pedagogical strength.

Style: Introduction- -Read; pp. 384-388
Discuss "style" as differentiated from "a style", or "idiom"
contrasting 2 apparently different styles.
Discuss how style is effected by audience and subject.
Read instructions for copying passages p. 465 and copy in long
hand: Mark Twain p. 484 and/or Razlitt p. 477. (This assignment
might well begin a series of copying exercises, to be "spaced-
out" during the semester, and selected to demonstrate a variety
of styles and the effect of each.

The Style section will easily divide into 4 major divisions;
I. Sentence Structure (followed by schemes)
II. Diction (followed by Tropes)

II/. Coherence
IV. Thesis Thesis

In each section emphasis should be placed on the inherent relationship between
one's subject, one's audience, and one's sentence structure and diction.

I Assignments; SENTENCE STRUCTURE
(A) Read p. 402-419, Sentence Structure, emphasizing p. 806;

functional sentence structure and prose rhythm, rather than types of sentences.
Use as examples of the varying effect of different prose rhythms: Henry James, p. 486

Hemingway, p. 487; Hark Twain, P. 484; Faulkner, p. 489.
(B) Written exercise on imitating sentence patterns p. 467
(C) Written paragraphs which demand, because of the

subjects, different types of sentence structure: describe a race, describe a
balmy evening by the sea, etc.

(D) Prose rhythm leads naturally into a study of schemes
pp. 425-438 (and avoids bombarding the student with "foreign terms" all in one shot-

when studying schemes and tropes consecutively.)
Illustrate Schemes with 1219shes (Anchor Book). One might look at:

Martin Luther King for anaphora
Hark Antony for Antithesis
Patrick Henry for isocolon, antithesis, etc.
(E) End the section on Sentence Structure and schemes with a

study and analysis of Kennedy's Inaugural Address p. 504.
(F) Test on schemes and Sentence Structure

I/. DICTION -- Assignments:

(A) Read 2p. 386-402
One would hope to create a state of mild which demands the

exact word; exact in denotation, connotation, propriety; exact because it is tangible,

concrete. Stress words have "weight, sound, and appearnace", and that these words

working. within a functional sentence structure may create a style which is "crisp",
or"weighty", or "flowing."

(8) A discussion of the Tropes pp. 438-448, for example,
onomatopoeia, and metaphor, etc. fit in perfectly here as means of giving your
words the weight, sound, and appearance you want.
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STYLE
III. Coherence p. 41400)

Stress the organic unity of the entire discourse (devices, etc.)
as well as the necessity for a coherent paragraph unit.

IV. thesis pp. 34-38

(A) A full week should be devoted to "How to develop an
adequate, restricted, unaMbiguous, and dynamic thesis."

(S) The thesis statement should be seen as the essential
element in developing a coherent essay, as the "trunk a the thematic tree."

(C) Written practice in writing thesis statements on
a variety of subjects.

(D) Class debate on the merits and failings of proposed
thesis statements.

(E) Examination of a highly integrated essay, like "A Piece
of Chalk", Chesterton, or one of the wore obviously designed speeches, to
trace how a well developed thesis can inspire and integrate the whole piece.

Transition to Topics: Now that you have your thesis, how will you develop it?

TOPICS
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COMMUNICATIONS 123

The following schedule of assignments is intended to suggest one possible way of

organizing the course. Certainly other arrangements are possible; however, because

classical rhetoric was a highly organized study, it seems best to pursue this system

as it unfolds in the textbook step by step.

Those sections meeting three times a week will meet 45 times during the semester.

Approximately 23 assignments will be required to get students through those portions

of the text in which Corbett presents classical rhetoric to the student. These 23

reading assignments have been specified in the following syllabus. The remaining

21 or 22 assignments can be devoted to out-of-class ahemes, the "Readines" which

appear at the end of most chapters, exercises of various kinds, and the Research

Paper, Although suggestions have been wade, the exact nature of these assignments

and their place in the course sequence have been left up to the individual instructor.

The long-standing departmental requirement of 8 pieces of writing during the semester

is still recognized as a sensible guide.

Because of the nature of the subject, it will probably be necessary for instructors

to spend more time in 123 explaimAng and discussing the content of the course than

was necessary during the first semester. It would probably .be a mistake, however, .

to assume that every reading assignment must be gone over and carefully explained

in class, The attitude of the instructor is extremely important here. If he suggests

to his students, either explicity or by his manner, that classical rhetoric is

always a difficult subject, the students will soon learn that if they profess ignor-

ance they will be spoon-fed. Assignments can then be ignored, and the course will

inevitably be a failure. Some sections of the text will require explanation; others,

however, will not. Occasiomal quizzes over the content of reading assignments

would seem more defensible this semester than they usually are in a composition

course.

The following allotment of time is suggested:

Chapter I: Introduction-2 weeks

Chapter II: Discovery of Arguments-5 weeks

Chapter III: Arrangement of MAterial-4 weeks

Chapter EV: Style--4 weeks

The Research Paper--1 Week

Notice that the final section of the textbook) "Survey of Rhetoric," has been left

out. Because it consists mainly of a chrosolo3ical survey of book titles, datese

schools of rhetoric© etc., students would probably not profit much from It. All

inttructorse of course, whould read it carefully.

The Research Paper is alloted only one week at whatever point in the course the

instructor desires: the arrangement of the above schedule was not meant to indicate

that the Research Paper be taught during the last week of the semester.

Tue loadings at the end of the chapters should be used as much as possible because

they have been chosen specifically to illustrate one or more of the major theories,

techniques, etc. discussed in the chapter. Usually, Corbett analyzes the first one

or two selections. It would be wise to require students to study as least one of

Corbett's analyses before they proceed to do their own. There are almost always

more selections than can probably be used in a one-semester course, Therefore,

selection is important. This selection has been left up to the instructor,
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SYLLABUS

Chapter I: Introduction-2 weeks

Suggested division of reading assignments:

pp. 3-10
pp. 10-20
pp. 2049
pp. 29-33

Those instructors planning to use the sourcebook Modern Satire will
be interested in the comments on rhetoric and satire on pp. 32-33.
These comments may suggest to you some ways of relating the research
paper to the rest of the course so that it will not seem like an
abrupt interruption of the major concern of the course.

The most important section in the Introduction is "A Brief Explanation
of Classical Rhetoric," which provides a general framework for the
rest of the material in the book. A quiz should probably be given over
this portion of the chapter.

If 4 reading assignments are made, 2 days remain for themes, exercises,
extra discussion, etc.

Some possible kinds of theme assignments:

1. imitation of a portion of the Stevenson speech or the
selection from homer -- defining an issue, pleading a
cause, using the reader's self- interest to try to convince
him of something. These ere all considered in Corbett's
analyses.

2. Discussion of the importance of rhetoric in a specific
area of the student's life-erhetoric in the classroom,
rhetoric in the fraternity or dormitory, etc. The instructor
and students should clearly 'understand what the word

"rhetoric" means in such context: before such a theme assign-
ment is made.

Chapter II: Discovery of Arguments - -5 weeks

Suggested division of reading assignments:

pp. 34-39 and 80,46 pp. 111-124
pp. 86-94 pp. 124-132
pp, 39-59 pp. 13344142
pp. 61-70 pp. 142-173 (for reference
pp. 70-80 primarily)
pp. 94-111
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Notice that the long section "The Appeal to Reason" has been postponed
until after the other two "appeal" sections have been studied. This is
not necessary, but because of the complexity of the section the iitstructor
may wish to establish clearly the idea of various kinds of "appeal" in
writing before leaping into a consideration of logic.

If this long chapter is covered in approximately 10 assignments, as out-
lined above, 5 assignments remain for the library exercises. (pp. 173-175)0
the long section of "Readings" (pp. 176-272), themes, etc.

Random comments: The Readings were chosen primarily to illustrate the
topics. The library exercises in this chapter need not be assigned, but
some work in the library shouid be given during the semester because source-
books are being used for the research paper. .I shall soon pass out, for
the information and later use of instructors, a list of those works cited
in "External Aids to Invention" which are not available in our library.
Students should probably be given this list if they are assigned the
library exercises in the text.

Boss! poasible kinds of theme assignments:

1. Themes using one or more of the three kinds of "appeal."

2. Themes which require the student to "find arguments" by
the use of the topics (both common and special).

The section on the topics is potentially one of the most helpful in the
book for many student's, especially those 'students (and there are several
in every class) who can never "think of anything to say." Consequently,
exercises and themes requiring the student to use the topics to aid him
in "thinking of something to say" should probably be given a good deal
of attention.

Chapter III: Arrangement of Material- -3 weeks

Suggested division of reading assignments:

pp, 273-288
pp. 288-302
pp. 302-312

This relatively short chapter can probably be read in three or four
sections. This leaves approximately six.assignments for themes, the
section on "Readings!' at the end of thee. chapter, etc.

3401selpossible kinds of theme assignments :.
,

Generally speaking, the various parts of a discourse should be
emphasised, both in isolation and as parts of complete essays:
introduction, statement of fact, confirmation, and conalusion.

Chapter IV: Style.;-4 weeks

Suggested division of reading assignments:

pp. 384-402 pp. 425-438
pp. 402-419 pp. 438-448
pp. 419-424 %,.../pp. 448-465
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If the reading is done in six assignments, six more =pain for the
important "Exercises in Imitation," pp. 465-491: "The Student Report on
Style," the "Readings," themes, etc.

Some possible kinds of theme assignments:

1. Themes of imitation
2 Themes based on study of style (including style

of one of student's own papers)
3. Themes emphasising diction, schemes, tropes, etc,

The Research Paper--1 week (the exact time to be chosen by each instructor)
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The following material attempts to describe in some detail the

spirit content and outline of the freshman English courses. This

guide was developed not only for instructors new to the curriculum

but also is presented to assure some degree of uniformity of exposure

within the various class sections.

The present material of the Guide reflects more than three

year's continuing effort by the English staff to develop a coherent

philosophy and curriculum in English at a community-college level.

The Guide makes no pretence at Being final, and we hope that questions

and suggestions concerning the English program will continue to

arise, for considerable experimentation is still continuing within

the program and more revision no doubt will occur.
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The Freshman English Program

The division maintains a four-part program in English that turns

upon the general proposition that English classes exist not merely to

train a student to parse the language but exist also to train him to

read, analyze, understand and communicate so that he may.lbecome a

more sensitive and rational man.

Literature studies, all at a college-transfer level, constitute

one part of the prograT but this Guide shall not be concerned with

them. Instead it will treat terminal and remedial English and

college-transfer composition.

(A word here about the Reading Clinic. The college's reading

clinic is a part of the division and exists in Bart to remediate

reading deficiencies, which have an intimate relationship with

writing difficulties. Enrollment in the clinic is voluntary, and

the English staff is encouraged to refer students to the clinic for

aid.)

Placement:

Before a student may enroll in the transfer composition courses

(English 101, 102, 103), he must meet a minimum standard in English

skills as determined by the composite English score on the Washington

Pre-College Test (a score of 41 and above). Students who score

from 40 to 35 on the test must enroll in English 70 (remedial). Those

who score below 35 must enroll in English 40.

Since students are placed by one test score, instructors in all

English sections shall require students to write a diagnostic essay

during the first week of class to check on placement. If the

instructor believes a student has been misplaced, he should notify

the Division Chairman as soon as possible to speed resectioning.

Also, the divisional secretary maintains a current file catalog

on English enrollees against which one can check for possible mis-

placement.
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Freshman Composition Courses, Summary:

In general, the division has a three-track English composition
system into which we place a student on the basis of test scores.
The system allows a student to move from one track to the next if his
work qualifies--i.e., from English 42 to English 70, from English 70
into English 101.

English 40, 41, 42. Communications. 3 credits each.

This sequence, designed to acquaint the student with the nature
and function of language, begins by defining language and words and
their relationship to show how language does or does not communicate
ideas. Included is a study of the history of the English language.
The student also studies the techniques of reading, writing, listening,
and speaking. English 41 and 42 provide practice in study and analysis
of public media - radio, television, magazines, and newspapers - to
increase each student's level of social awareness. Even though this
sequence is not designed to prepare students for English 70 or English
101, satisfactory completion of English 42 will allow the student to
enroll in English 70 if he desires to register eventually in the
college-transfer English courses, English 101, 1.02, 103. Students
enrolled in English 40 should register for English 86 during the same
quarter. Prerequisites: Each class prerequisite for the next Placement
by division standards.

English 70. Fundamentals of English. 5 credits.

For those students whose need is revealed by standard and teacher-
made tests, English 70 provides the minimum proficiency required for
entrance into the freshman composition sequence for college credit.
Basic writing, language, and reading skills will be reviewed.
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English 101, 102, 103. English Composition. 3 credits each quarter

These classes: each prerequisite for the next: study the principles
of writing good prose and provide extensive practice in writing a

number of kinds of exposition. English 101 aims at getting a student to

develop honest engagement with his writing through close reading and

analysis and learn to express his findings and opinions in clear:

concise prose. English 102 introduces the student to a formal study

of a number of rhetorical techniques that will make his writing more

sophisticated than it was in English 101. In both English 101 and 102

a student also will be exposed to simple methods of documentation. In

English 103 he will receive further practice in critical thinking and

reading: with a stress on the experession of findings in formal:

scholarly fashion.

Conferences:

Each member of the faculty will schedule and post at least six

office hours a week so that his students may seek personal assistance

and advice.

The importance of the student-instructor relationship in composition

classes need not be stressed here: except to say that each instructor

should foster this relationship with all of his skills. Good writing

depends on individual help.

For Engash 101, 102, and 103, each instructor shall have at least

one individual conference with each of the students sometime during the

quarter. For English 103, he may find that more than one conference

will be necessary. For all such conferences an instructor may use

formal class time if he wishes.

With the conference: the instructor has one of his most valuable

teaching devices. He can concentrate on a student's individual

problems. With the student's previous papers before him: he can clarify

criticisms: answer specific questions: explain the ?Utionale for

assignments: and in general make meaningful his friendly critiques of

the prose of a mind just learning how to think and write.

Experience in the department has shown that most of these conferences

should be scheduled before mid-term to allow for an accumulation

of papers and yet still allow a student to benefit from the meeting

before mid-term examinations.
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English 40, 4b 42

Communications

Sectioning Scores:

Washington Pre-College below 35 (English composite)

CEEB 0 to 280

ACT 0 to 12

These courses have been designed for the lower 20% of the entering
freshman class as determined by test results. The instructor should
recognize that the class will most likely be composed of two types of

students: those whose scores are low becasue they are "slow-learners:"
and those who have ability to do college transfer work but have never
exercized this ability. He will also find that each student's reasons
for poor performance up to now are unique -- some the result of
psychological problems. Generally: he will find them an interesting
group of students.

Because many of these students read at rates of speed and comprehension
that handicap them in college studies: the instructor in the first week
should check to find how many of the class are enrolled in the Reading
Clinic remedial classes (English 86, 87, 88). He should encourage
those not enrolled to do so: preferably on an individual basis.

These students need self-expression. They probably have repressed
themselves from the time they began having difficulty in school. Many of
them feel that they cannot succeed; therefore: they may not try. Moti-
vation is a major problegi. In general: they cannot write: and probably
do not read. Hence: expression will be largely oral.

Hopefully: all students will complete the three-quarter sequence,
Practically all: however: see themselves as potential transfer students
and will be determined to enroll in English 70 as quickly as possible.
The instructor of this class must be the judge of who is ready to take
English 70 and when. A student may not go from this sequence into English
101. The instructor will find students reacting by saying:"this is awfully
interesting: but how will it help us in English 101." Answering this
question will require the full resources of the teacher's imagination.

The purpose of this course is to supply the students with a practical
background in the nature and workings of language so that they will better
understand the communication situations in which they find themselves:
whether or not they ever take freshman English. Hopefully: they will be
prepared to understand critically messages they receive via the mass media

and other sources. It may be well to emphasize the practicality of the

material.
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It may also be well to emphasize the fact that the course does not
include a study of grammar, because the students will close their ears
automatically to such a study. The .value of the course for some students
will be their learning that language is not the boring subject they
have thought it to be, and that the time spent learning this may also
teach them some things about studying that will enable them to succeed in
English 70.

The course begins with a study of the nature of language -- what it
is and how it works to communicate ideas, and perhaps even more importantly,
why it sometimes does not communicate effectively. Instruction moves through
a study of the basic skills of communication into a look at persuasive
communication and a study of the mass media.
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TEXTS: CoplugpicaLtioLs (pamphlet)

Wilbur and Dobbs ro

I° A DeZinition and Descrinti

(Emphasis here can be on
'communication --Teceivi
on the principal, barite
taking places and on t
listening and speakin
messages, It might b
principles mentioned
of study.)

ish ho

0 Keitmr Aluminum Corpo

laji_ College J3.aish, .91.,.4.3.1s., Scott Foresman

on of the Process and Purpose of Communication

the nature of the problem involved in
ng the mediige as the sender intand,1d it2

rs that prevent effective' communication from

he four basi's skills:-i4adings writings
g -- employed by senders and receivers of

.e pointed cut to the class that many of the

, here will be the basis for additional units

A. The four basic skills employed by senders and receivers°

:Jo The nature 4f the main problems involved in communicatior

receiving the message as the sender intended it°

Co The principal barriers to effect:loa ccmmunicatior (poor list-

enings readings speaking, and weitin3s thinkirtss vocabulary,

prejudice 0 and words themvelw.:s2 etc©) together with brief ex.-

lanation of why the things prevent effective communication
from taking place

II The ilisto

III0

rz.Ealature of the EnElish Lane
Po Its origin also why it has borrowed so Much and from whom

B0 Ube nature of dialect (briefly) ,...

C. taw English differs in.different parts 07,t,b,e7p-okfd.; why it differs

s ghtly from one part of .'the U.S.° ib'snother, and why in English-

speaking coittr?Les.there are fewer dialects than ezist in other

countries where a single language is the official one

10 Our technical and madle society, which permitavide travel

dad efficient mess communication°
2. .1::rae degree to Which Foglish-gposhing Peoples sere traveled

and -foreign contactb theyluve made.

Discussion Of and Definition of Words.

A.. Their nature
B, the difference between signals and symbolso

Ce Their relationship to the objects in 1;he real world and the

ideas for which they stand
k abstract and concrete vordn

20 denotation sad connotwUcA
Do The kinds of words zxt, (particularly nouns and vorbi) and the

order in which vv,,, 'aeon them (how do children learn)
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1Vo T4e dicticqaxt

Ao Its relation to the study of the netwo commmnicationt the
study of the nature of words thems9lvzst alAd the stue:; of vci;l1Lbulary,
Bo A ftfinition of a dictignarr

lo What it is good for
20 What it is not god. for

Co What the dictionary contains
Do ,7ood dictionaries

A, Its relation to the process of communication -- 'why it is a
barrier (students should realize that vhile they aro ccacerned
with a study of vocabulary for its own sahet all that can be
said about vocabulary can be applied to everything age said in
the coarse).

Bo Why improve vocabulary?
Co Methods of impzoving venabulary (emphasis on long range effects)

(listening and explaining the nature of many methodo is about as
far as one can goo Time permits only a little praq,ticeo)
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6..ish 41

TEXTS: Wilbur & nobly; , Improvi,n CollevA English Skills, Sccitt iclas143A
err:dr.. s aa .4 or . r10 var 11,11

I, Writing

This material should probably strcss the importance of learning to
write clearly and empha&ize tha need to write sbc= what on is
familiar with This takee scJ leIrning tLese studcnta think
profundity is nncassary,

II. Listening

AG The importance of impmving listening efficienv 4 why :Vste.:'%

B. The factors that innuence a pow son's ability to
C, Enumeration of bad listening habits
D. Techniques for izprovivg listtning

14 Techniques for listening in gen4;a1
2, Techniques for listening i7.1 11,ir:.emler ioe,*

the classroom* the pub?!,- sp02'ch (radio F. TV), in cmvcosation.

(More practice in 1.,:e is possible than it wv with
reading -- .4k,a be well to begin with practice to
convince class it does not listen us well as it might.)

II Specking

IV., Communication to persuades

The ;.soction in Wilbur eta D'bte s%vuld supply cufficient guide to
Ilw.terial to be covered her The emphasis shomld probably be how
to &newt or recognize bad thinkin4 in speech or in print, rather
than on a formal approach to logic.

This sm;;tion can probably occupy morz time proportionately than
the other4,
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ET,..21..ish 42

Communication

aft

&arreaureVe-w-L-14.-nrmr1,,,VOGAMP

TEXTS: (Same as 40-41)

In an effort to maXe the student a more critical coasuiu:v cf the
media, time can be spent discussing the history, scope, natum, functicn,
purposes, regulation, and social significance of the vax.-!:
The influence of advertising in each should not ignored. It !b3*
of course, well to begin with a definition of rsr-; communicatio old a
listing of the media through which it is chain led The Pccw.sion of
particular examples which the student is familiar with 1;.11 prove
most useful, and if field trips caa be Islzmnged, so much the bettei:%,

The course will most 21.:

10 Newspapers

2, Radio and Television

30 Magazines

4. Motion Pictures

5, Books

6, The Advertising Industry

concerned with the following:

(NOTE): In tht section of Wilb-,f,r atcd Dobbs on "Commun.ication to
Persuade", there are two articles on the function and inallerce of
advertising in all the media
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.

HIPS OF SYLLABUS1

1. Cl.ta'

StuRnts wLv szv:IL fma :=Vj to 40 t%1 W:CT Engliuh
score am autc.saticA2y placed :114 Egglish att;/ia;]itc nc

teat rezats also inJ placad iLtel Enj').in AID th

rezommimt a ut4d: in eth'1,T r 40 ?Lay

placed 5-P, this coursl,

Foal Eng10.1 70 3M to J.4=creith; tLe, ',1tue witi: a Lin,cmt.m

undcTstpTilng c) r'-h'I,Lt; of ETIT.1.74

irficTta:::t is tha br.r;141 3fAttie
c,t1cgra. stmoturJ'. o2'i7a01x171tIA of tfro.e:tive

2 Taxi's:

t: '14rck:urto B:ftaf.lt-J1, % *11e7e EdS':ic.n)

A Dictionar, " `(Ve 1ppro,,td . 11-4X h

3, qritiAg Exparierme3:

Writilg cw7:1-4 th
(Szntenc..la ani :)arz. c:7,t,44zd

4, Fevadlng and Voc",:rlivy:

tudst2 bs to pik,.7zasr_ Th(.1 ttlantic
from 1411ii.:7,h veact,ng wacticcso
and/or smmarkcalg ,14:11quest, 1.111 le LE,F1,710

50 17,Eamixatic:Ii4

3200 unito fAnzl
QuizIts on adit11

fiael ekaminae,.)r.

6, CatOtrerz=e:

ZgIS,Aftrtnrw
groa'ezs% recd

7, (7,170.7,Lg

A %
4.11ra Le> age tude7,,I aAow21.1ig

37,1.4.1;s1 iv kIlltA:vrAiRed hy 3 (0 ttnt
4woragt,

(Mid-'Qerm a2u 2 1,175,1: tzstfVfin,11 ,f;.30 to t
comt.z ,:ha ;;r:Itt 11 ulAf.fraded)
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b. Tha mmainder of thn studlat's fin 1, grade shall be divided
amolv: (percentages are adutztive)

Diptionarys note-takings mttlining skill (10%)
24 Paragraph writings - whole themes (40%)
3 Final theme (10%)

8, Organization:

a, Team organizationt Ea :h English 70 tivJa needs allew fov
regular team mectino throt4ghou» the crlartar. Eavly mt41.tinga
will be devoted to erganivation of vato:rialss as:Aga:neat of'
individaul tasks, plotting of course coverages etc,: Each
team should elect a ohairm311 at its first meetir This cNairm.:114shall be respoilsible for calling team mettingns bandling
enrollment datas and coordimition with the Division Ch:iimano

b. Suggested Class Organization: Tha should plIL .o scheduL.1the class uork (week by Inv.;, 70 fc?, the entr.7, allcwingfor some readjustment. This zehoduling 3?,::,,o14::es both u.ozmphi-cal (large group-small ut.)ups etc 4) and thematic (what tocover and when) c..t3,

After three year's experimentations ruzl one meThod of oTganizanimof time for this cure t has prown completely satisfactory. An English70 committee working last winter and ciprieg has a tents -tine s*%eduleof class organization that will be prassnted wlvin the English 70 teamsmeet with the Division Chairman to plan for Fell Quarter.

At the meetings a ravis d graaiag sequa7;A.gl for English 32(X) alzowill be presented.
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English 101, 102, 103

Sectioning Scores:

WPCT 41 and above

CEEB 350 and above

ACT 16 and above

The college-transfer composition classes: as presently instituted:
have evolved out of better than three year's experimentation on the
part of the English department. In brief: English 101 attempts to get a
student engaged with reading and writing so that he feels his efforts
are significant to him and to his instructor; the student also learns

that good writing demands intellectual discipline from generality
to precise detail.

English 102 presents the student with a continuation of these
efforts: plus instruction in rhetorical methods that should (hopefully)
add depth and sophistication to his prose. In both English 101 and
English 102, instructors will introduce students first to simple
methods of documentation (quotation: noting with the text) and to
some documentation used in scholarly papers (formal footnotes: short
bibliography).

By the time the student enters English 103, in which he will
express himself in scholarly fashion: we hope that prior preparation
will have made him familiar with the form and the spirit of scholarly
work--the rationale--so that in English 103 the instructor need not
spend most of the time boring himself and his class with repeated
lectures on footnoting: notetaking: plagiarism and the like.

In the final analysis: English 103 should bring to fruitition
the aims and hopes of the composition sequence as a whole: not merely
because it is the last course in our composition program but because
it may well be the last composition course the student may take in his
college days. We hope: therefore: that rather than being boggled
down in picayune attention to the niceities of footnoting that
instructor and students will be engaged in a mutually satisfying
investigation of a worthy research subject and of how to express
such findings.

As a.final word: much of what follows about the 101 sequence is
as much philosophical as it is practical--i.e.: how-to-do-it. The
success of a composition class depends on how an instructor leads
students to learn: and that "how" in turndepends upon understanding
the rationale upon which the 101 sequence rests.

(Chairman's Note)
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The Freshman Composition Sequence in General

The department recognizes that teaching is personal, that standardi-
zation is by definition impossible and would be undesirable even if it
were possible. We assume that there is no "way to teach." If it were
known, presumably it would be put on video tapes and we would all be out
of work. The department recognizes that each teacher will work out
methods which work for him and that these methods may be equally valid.

Still, we feel i',.. desirable to provide a framework broad enough to
allow the teacher the freedom he needs, substantial enough to provide
guidance for the new teacher, a sense of continuity for the student, and
a sense of unity for the staff.

What follows is an attempt to work toward the framework. It is

tenuous and suggestive, not prescriptive. Its goal is not necessarily

to produce common methodology but common spirit;

The basis of the framework is a concept developed by A. H.
Whitehead in The Aims of Education. (Page numbers which follow refer to

the Mentor paperbook edition). Whitehead proposed that all education
proceeds in a three-stage rhythm from Freedom to Discipline and back to

Freedom. Whitehead points out that:

There is no one unique threefold cycle of freedom, dis-
cipline, and freedom; but all mental development is composed
of such cycles, and of cycles of such cycles, . . . a cycle

is the unit cell, a brick; and the complete stage of growth

is an organic structure of such cells. In analyzing any

one such cell, I call the first period of freedom the stage

of Romance, the intermediate period of discipline the stage

of Precision, and the final period of Freedom . . the stage

of Generalization.

In the largest sense the cycle applies to the child's development

from consciousness to adolesence to adulthood. Most of us go through

the same stages with a f4vorite story or poem: an initial "jolt" or

thrill, a patient investigation, and finally, a feeling that the piece

is ours.

A move toward applying this "rhythm of education" to the teaching

of writing was made in a book called Freedom and Discipline in The

Teaching of English published by the Commission in English of the

College Entrance Examination Board, a book available to all composition

teachers.

To rephrase Romance, Discipline, and Generalization in a form applicable

to English 101 we propose to concentrate on the "spirit" of writing, in 102 we

propose to concentrate on the "technique" of writing, and in 103 we

propose a combination. Since the actual isolation of spirit from

technique is absurd, We must immediately qualify the proposal by saying

14
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that actually in 101 w mean spirit/technique, in 102 we mean tsIhnique/
spirit, and to 103 we mean the superiun of the twess. To again
make distinctiona.which should irmatiKli,;t047>be qualifi-1, we may say
that 101 concentrates on what is Eald, 102 on how it is said, and 103
on both.. The key words. in 101 LYit be "Response" and "nservation" --
the student must see thxJ -:%asity for bas his writing on a personal
genuine response, backer : up by concrete specific detail. The key ward
in 102 might be " "Form`" -- the right form for his response, the audience
and the subject matter. The key word in 103 might be style -' that phase
of development in which one sloughs off his imitative modes to emerge
with his own view of things and way of enpressing himself.

sore could be said, and in the separate course dcscriptions, more
is. But an attempt should be made at all times to grasp the nequence
as a whole. It is the framework only we have to offer. The detailed
development and application must be worked out in fear and trembling
in actual situations.
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English 101

Freedom and Discipline suggests that "the first stage: Romance: aims
primarily at expression: at discovery of the world and self." (p. 90)

Whitehead's own description cannot be improved:

The stage of romance is the stage of first apprehension. The

subject matter has the vividness of novelty; it holds within

itself unexplored connections with possibilities half-disclosed
by glimpses and half-concealed by the wealth of material. In

this stage knowledge is not dominated by systematic procethite
Such system as there is must be created piecemeal ad hoc
Romantic emotion is essentially the excitement consequent
on the transition from the bare facts to the first realization

of the import of their unexplored relationships. (p. 28: 29.)

He goes on:

There can be no mental development without interest. Interest

is the sine _qua non for attention and apprehension. You may
endeavour to excite interest by means of birch rods: or you
may coax it by the incitement of pleasurable activity. But
without interest there will be no progress. Now the natural
mode by which living organisms are excited toward suitable
self-development is enjoyment Undoubtedly pain is one
subordinate means of arousing an organism to action. But it

only supervenes on the failure of pleasure. Joy is the normal
healthy spur for the elan vital. I am not maintaining that
we can safely abandon ourselves to the allurement of the

greater immediate joys. What I do mean is that we should seek
to arrange the development of character along a park of
natural activity: in itself pleasurable. (p. 41, 42.)

Though this sounds rather ponderous in the context of freshman com-
position: we present it only to stress: at this stage: that writing is
part of the liberal arts tradition. It is a means of exploring the
world and oneself. It is one means of thinking and of satisfying
curiosity. One works out his ideas by writing: and any piece of
writing worth doing leaves one wiser than when he began.

We recognize that to some extent we are flying: in the face of tra-
dition. This tradition dictates that we "start small:" that we begin
with fundamentals: that a mastery of the comma splice is a necessary
prerequisite to any attempt to lead an examined life. And there is

much to recommend this view. Students come to use many times illi-

terate (by college standards) and apathetic. They have nothing to
express (we say) and little self to discover. And there are days when
the most idealistic of us would subscribe to this view.

Nor do we intend: by any means: a total rejection of this traditional

view. But we do subscribe to a view (which has its own tradition -

also honorable) that within every person (and thus within every student)

there are seeds of curiosity: and an elementary desire to understand

both himself and the world in a profound way.
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In a freshman paper we all praise, and often pass, competence

perfectly punctuated emptiness; but We all know the glow that comes
when we read a paper that represents a mind engaged. We all recognize
the paper in which the writer achieves insight. We recognize the paper
was important to the student, and because it was important to the
student, it becomes important to us.

It is this groping, this exploring (sometimes called originality)
that we call content, And it is content we suggest stressing in 101.
Put another way, we know that one criteria we all use in judging.writing,
professional or student, is depth of interaction between the writer
and his material. It is this same criteria we wish to stress in 101.
As the writers of Freedom and Discipline put it:

Like life itself, all writing is concerned with truth.
For despite all the difficulties about truth that students and
teachers must share, English teachers must not Make the
mistake of thinking that true and false are meaningless terms
'for composition. They must, instead, make it always clear
that in whatever other ways writing may be faulty, it must
not and need not be false, To pretend to care,' to pretend
to believe, to pretend to know, and to pretend to be are the
most common violations of truth in student writing . p . If
a teacher can convince his students that he expects the best,
the truest account, explanation, or argum'ent they can discover,
and if he can Inspire in his students the ambition, courage,
and, energy to stop being insensitive, unperceptive, and
superficial, his good fortune will be to watch his young
writers develop in power and grace. This is a tall order,
but its size is'proportionate to the one acceptable goal,.
that of teaching students above all to be honest in their
writing. (p. 85-87)

Translated into the real world, what does this mean? It might mean
that we concentrate on the moral content of the pieces we read and that
we stress the same qualities in our assignments and in the way we read
the papers. We do not mean we are to judge the student's morals, but
we d mean we should judge the depth of his moral response. Our
primary emphasis would be on producing a genuine interaction between
the student and his reading and between him and his writing. We would
stress et this stage that the greatest fault is not misspelling or .even
lack of organization, but rather lack of involvement. We Would ask for
genuine opinion in the writing. We would ask that the student put
himself into the writing, that he go "on the line" with his ideas,
however crude and ill-developed that might at first scem to him.

It does not mean (we repeat) an abandonment of all (or any) of the
traditional rhetorical concerns. It does mean we stress those aspects
of rhetoric which deal most directly with seyngi something, We refer
here to the matters of thesis sentence, topic sentience, and the need for
detailed support, We intend to take the student's writing seriously.
We want to know so badly that we insist that he state it, directly,
clearly, end develop it spectfiCally in detail.
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The student must be made to see the difference between thinking

he has communicated and really communicating.. He must see the need for

making up his mind before he begin& to write. He must see the need to

select from the chaos (or the paucity) if his impressions, one real goal,

one attitude; he must see that the simple statement of thattitude
(even when repeated several times) does not necessarily communicate it.

We do not intend the abandoning of mechanics any more than we

intend the abandoning of rhetoric. We do suggest that the mechanical

concerns be reduced to the essentials in order to stress them harder.

We ask for adequate mastery of the sentence fragment, the comma fault,

and the grosser kinds of awkwardness - parallelism, etc. In the past,,

we have suggested that after the second paper, two fragments or two

spelling errors would fail the paper. We now suggest that the absolute

elimination of these grosser errors be sought after the second paper

by refusing to accept for evaluation papers in which these errors

occur.

We expect, as we always have, correct prose. Howaver,graceful,

correct prose, if it says nothing, will not be passed on to 102.

The student needs to learn that we will more admire a genuine thought

in a fumbled sentence than a phony thoughrin a click and polished

sentence.

How one works toward the&e general and specific goals must be left

largely to the teacher. We see no way around a certain two-headedness

developing in class discusion. Naturally class time must be spent

in talking about writing. Terms must be defined, assignments given,

and the success and failure of the responses pointed out. The writing

techniques involved in the assigned reading from Four in Depth will

also be duscussed0 It is always legitimate to asR7aDhat does the

piece teach us about living?"

Anyone who thinks that this will be "easier" for either student

or teacher has never seriously tried to engage a freshman class in a

serious discussion on an important topic. Any curiousity latent in

the student is normally submerged even deeper by'the word "English."

The concept that English might supplement the coffee shop as,a place

to explore real relationships will come as a new idea and will be met

with resistance. Of course such discussions need careful discipline

mei planning to be effective.

The following remarks by the author of Freedom and Dis9Apline

are appropriate:

In the end, however, the most serious difficulty students

face in composition . 0 . is (that) writing the composition
is always a kind of test, laying it on the line, and for many

reasons, that challenge is not always weltome. English compo-

sition is for them what writing, serious writing, is for

everyone -- a revelation over which the writer knows he does

not have perfect control. He cannot help giving himself away

to the eyes of an alert reader, and many students must, in a

way, resent this forced revelation.
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Clearly, this will involve a grasp of the skills of close reading,

since the student cannot make any application, or generate any response

to a piece of reading unless he knows what it says.

Class time may be devoted to the task first of discovering what a

piece says, second, what difference it makes to the student, and

third, how one might express that difference in a piece of writing of

his own.

Writing assignments may frequently start from data generated in

class discussion.

Freedom and Discipline suggests seven criteria for a good

assignments, and all seven are applicable to 101 theme assignments.

The one we might stress here,' however, is the second.

A good assignment aids learning and requires a response

that is the product of discovery. The lackluster writer is

primarily one who has not discovered anything worth saying.

The writer must care. The reader must be made to care in

some way if he is to make useful comments about the theme,

and no reader can care if he feels the writer did not care

in the first place. The assignment must therefore touch the

outer edge of the student's knowledge, and invite him to go

further, and it must guarantee that going further will give

him the chance of discovering something he did not know

before. (p0 93)

We have in mind such assignments as these:

(1) Defend your own choice of life's work against the questioning

of Thoreau or Goodman.

(2) Compare yourself with Prufrock (Henry Flemming, Sysiphus, etc.)

in some particular

(3) James Agee paints a scene he remembers and tells why it is

important to him. Go thou and do likewise.

(4) Relate an experience of your on which is similar to the

experience described by E. B. White in "The Door." (Or Camus

in "Myth of Sisyphus," etc.)

(5) Address a letter to Morris Bober (or Prufrock, or Thoreau, etc)

criticieing or commending him in some particular,
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The 101 course may be summarized as follows:

Goal: To make the student aware, however dimly, that as a candi-
date for the intellectual community, he is in some way responsible
for truth is a way he has not been before; to encourage tentative

steps toward this truth in his writing. To help him understand
that he is a person, that his perceptions matter, (his reel
perceptions, not the stock responses he is accustomed to pass off
as perceptions), that these perceptions, are in fact the best
source for valid coherent writing; to help him see that writing,

utilizing these perceptions, at the same time sharpens them,
providing a way of growing and learning* The usual goals of
freshman composition are not omitted; they are implied.

II. Rhetorical concerns: thesis sentence, topic sentence, need for
support, need for narrowing, focus, development; vocabulary;
elementary documentation,

III. Mechanics: the fundamentals (comma fault, sentence fragment,
spelling, gross awkwardness), taught as much as possible "sublimi-
nally,"

IV. Texts: Dictionary, Harbrace HandboA, Four in De, th and the
department's "Composition Manual when ready 0

Vo kLdizz...snents: .6 to 8 themes - 300-500 words in length, based
Chiefly on student's response to EvalaatE91. Specific
assignments as necessary assigned to focus on particular
problems of the class as a whole. The 6 to 8 themes may
include rewrites of a single theme. Rewriting is usually a
most effective means of teaching writing. Paragraphs, etc.
as necessary!

V10 Standards: The primary function of the department is to teach
writing, not.test its Our Obligation is. two first to
the student to do what we can with him, second to the academic
world, to prohibit its debasement by unfit material. We
recognize both obligations, but we hold the first to be primary.
While we cannot let a student go on to 102 who cannot produce
a coherent essay fairly consistently, we feel the teacher is

free to vary his standards whenever doing so will aid the
learning process. An. initial essay might be subjected to the
highest standards and the grade not counted. This would crush
overconfidence bred of indulgent high school English teachers,
yet without destroying the will to win, Measurable, concrete
improvement early in the quarter might be rewarded with a C -,
even though by absolute standards, the paper would be a D. The
standards at the end of 101 should be higher than in the
beginning, just as the standards for 103 will be higher than

for 101. The later efforts, since they represent the status of
the student as he leaves the course, should be weighted in the
grading, but an intuitive rather than a mathematical weighting
is suggested.
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VII, Conferences: Even with the severe limitations of office facilities,

teachers find conferences the most effective single way of

improving student writing. The department requires each teacher

to confer with each student at least once each quarter, The

first conference is usually best scheduled in the 4th or 5th

week, before mid-term and after the student has written several

papers. Classes may be dismissed to provide conference time if the

time cannot be found any other way,

VIII. Exams: Daily quizzes have been found useful, in encouraging the

student to keep up, though they are primarily negativistic and

should be used only as necessary. They might test vocabulary

end close reading. Two to three one-hour exams during the

quarter are conventional. They are usually divided between a

short essay and "objective" testing of rhetorical skills 4. vocabu-

lary, revision, etc.
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EnAliaLlaa

The second quarter corresponds roughly to Whitehead's stage of

Discipline. Irmas.21.11.2aVallat says that at this stage efforts

should "concentrate on the discipline of form -- on those matters of

arrangement, logic and conventional correctness that make up the

body of most books on composition." (p. 90) It should be dominated

by what Whitehead calls "the inescapable fact that there are right

and wrong ways and definite truths to be known*" (p. 44) None of the

stages is mutually exclusive, of course, and Whitehead points out that

at this stage "romance is not dead, and it is the art of teaching to

foster it amid the definite application to appointed task." (p. 44)

Basically, we hope that by now, sane momentum will be generated, some

inhibitions and fears reduced, so that the student will be sufficiently

excited (we speak in Utopian terms) about the possibility of self-

discovery through writing to want heavier and more sophisticated

machinery to pursue that discovery.

We suggest Making clear from the beginning that more than two

fragments, comma splices, or spelling errors will fail a 102 paper.

In this quarter we intend much closer attention to the technical

natters of wrisang: emphasis, subordination, tone, climax, definitions

denotations connotation, etc. We intend that structure in all its

ramifications be stressed this quarter. This includes the problems

of modes of developments introductions, conclusions, transitions,

unity, coherence and patterns of organization. Documentation may be

demanded to an increased extent, and the student may be asked to

move his page references from in-text parenthesis to the bottom of

the page.

The rhetorcal materials in ElnalaLler Rhetoric are generally

well conceived and a careful study of these will help pinpoint those

areas we think should be stressed at this point.

While in 101, we asked first and foremost of a piece of writing

"What does it sw?" we may now ask more "How does it say it?" Both

student and teacher should remember however, that the di'stinction is

not finally vali6s and that in good writing an alter4.tion in form

inevitably produces an alteration in contents

We do not intend, of course, that attention to rhetorical detail

be substituted for the stress on content we suggest in 101. We

intend rather that these matterp be added to the matters of involvement,

honesty, and engaoments One reason, in fact, for the selection of

pmgagjarattaic was that the pieces presented are intrinsically

interesting, that they are at least as valuable in their deliniation

of human nature as they are in their illustration of rhetorical

principle°

A() concrete, :precise instructions can be given which will achieve

the "discipline" ssage of the three stage concepts Assignments, for

the most part, will be of the same general type suggested for 101.

Any assignment which produces good results is a good assignment. The

papers should be longer and they should be better. The technical



vocabulary of writing should flow faster and more readily. More
should be taken for granted. The student should leave 102 with
increased writing skill, a knowledge of the vocabulary of writing and
a knowledge of how to apply that vocabulary to his own writing and
the writing of others.
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The 102 course may be summarized as follows:

I. Goal: To lead the student into competence in writing of greater
length and depth. To increase the sophistication of his analysis
and his ability to use outside sources to make his own opinions
and impressions more credible.

II. Rhetorical concerns: Diction, introduction, conclusion, modes of
development, tone, climax, transition, unity, coherence, organiza-
tion, sentence variety.

III. Mechanical concerns: The fundamentals and beyond; "advanced" punctuation
- the dash, parenthesis, italics, quotation marks;
punctuation by "eat"

IV. Texts: All 101 texts except Four in Depth carry over. Add

Reading for Rhetoric.

V. Assignments: 5 to 7 500-750 word themes based chiefly on Reading
for Rhetoric. Some may analyze in depth some aspect of writing
techniques involved in the assigned reading. Paragraphs, exercises,
etc. as necessary to strengthen the particular weaknesses of the

class.

VI. Standards: The precautiot,s cited in the summary sheet for 101

also apply. Mechanical standards are to be higher, but are not to
reign exclusively.

VII. Conferences and exams: The same guides furnished in 101 are

applicable.
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About 103, evGA lei s be sad, Nhattvelv 101 and 102 were,
103 should be also, but oominat'oas T:!J wuIld liLe to asswma
that the student has both tha desire a.,1 te;:qs to write, and that
in 1030 he may praltice ti ose aspect the busirmss that interest
him most Ideally 103 should be the run for vhikAA 101 and 1Q were
rehearsals° The student should be relaxed and confident in his way
with words. He should be able to expand, ev%.w. to soar° (What
actually happens ray, of course* be so;: thin:" 'Aoe; but the ideal still
exists.)

In the three-stage framewor, this is the steGe of Generalization
which Freedom a4d.D4clogno calls "a return to freedom" in -Olio!.
"teachaxs might prmote the temprcheilgive view Lt.* composition which
combines the pleasure tmd freedem of the first th the instruction
and discipline of the lecond 0 The third eta a Should witnez b ,the
development of invention, and the sez4cad thq: thide of arrnnvmunt
and tom" (pt 46)

Whitehead says that the stladent of tbis otvg 'relapses into the
discursive adventure of*the romenttc sty c the.advante that his
mind is now a diseiplinld regiment 1_,;L: a rabble,' (p0

The teacher may choose texl; (with departmeilt head
approval) any single cap,'et,c ,t:ixary or zocllar, or a workable
anthology of Literature, :tstomended are tz., casebooks on satire,
tragedy, coedy and autolation, ana the ant%olcup,terature, edited by
H. P. Guth, published by Wadsworth,

The specifics of the course will be :fLAerminqzd by the choice of
text and the iuteres:;s of the teacher and the student. The course
should probably be d,,:si§ned to approach a ce:atval topic from a number of
avenues which wou:fd h:,ppen automaticalay if a casebook were used as a
text.

There should probably be fswor papars of longer length, perhaps no
more than in number, 750-2000 words in le;t1gth, Some, but not all,
should be research pujers althoue% 103 is not to be turned into a
course in reaoareh tmthnivea. Th stude# sLoold come into' /03 with
the conept documntstion (citing outairla sownes in refereKee to
his own opinion) well in haud All that rcr;:ains is to show him the
proceedure and format of formal research. Lesearch should be an
additional tool given the student:to aid bit ew!qmacsion, not an adii
tional hurdle for him to stumble or

Remembering again, the kay word0 the papers and discussion
should lead the student to dcepe lows of awareness, into areas of
decreasing certainity signifiance that we sometimes
inadequately call aaivarsalcl: student o'vould increase. lye be
led to aea that he is trulv "on his o7n," that there is no final authorivon truth, that his cm opinion if offered fekgluently and with die
regard for tradition, is as valid as those opinions of others by whichhe is accustomed to order his ILI!e°
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The 103 course mey be summarized ae follows:

I. Goal: To leaa the student to intelleetual discipline and freedom
in discourse on significant subjecte. To show the ways by which
he may substantiate his opinions for honest regard in the
educated community*

II0 Rhetorical concerns: A. re-emphasis of matter from 101 and 1029
with stress on organic development -- 1.Qes development from the
necessities of subject and eel.

III. Mechanical concerns; Fundamentaas restressed; documentation and

other scholarly forns....

IV* Texts: A casebooks within limits instructee's choice* Usually

a departmental committee selects a list from welch an insteLctor

can choose, Instructors with more than ene section of 103 usually
assign one casebook for all sectione* The dictieLary9 handbook
and manual carry over,

V, AsILements 3 to 4 :.1pers from 750-2000 words in lengths
centered on researeh subject of class* Short assignnents as
needed*

VI. Standards: As cited for 101 and 102z but with standards higher
once mere*

V/1%, Conferences and exams: -Ueuglly a number of short conferences with
each student on prdblems relating to research subject and forms
Exams and quizzes as needed*
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WESTERN STATE COLLEGE OF COLORADO September 28, 1966

TO: All Teachers of Communications I

SUBJECT: Suggestions Regarding Communications I

This is one man's opinion. It is presented here for whatever it's worth
as an attempt to start tr4ing to pull together somethAng which we might
all agree on as a kind of guide for our communications- sequence. Would you
render it the honor of your attention, noting what you consider worthy of
your agreement or disagreement and what you consider to be unworthy of
further consideration. Included are a suggested statement of a general
approach, some general principles regarding assignments, same more specific
assignment ideas (gleaned mostly 'from our work last year), and finally a
list of S01110 areas of possibly further exploration. Perhaps we can discuss
all this together soon.

I. General:

A. Since the desired end of the freshman English sequence at WSC,
stated most simply, is improved student communication, subject
matter and activities introduced into the classes should serve
as steps toward achieving the desired skills in the fora:

1. Of framework, vocabulary, or concept in short, as theory
for talking about and unifying the skills,

2. Of examples of the skills in operation,
3. An /or of sources of ideas or subject matter for controlled

practice of the skills.

B. Usually we cons 03r the job of the teacher to be the imparting of
generalised concepts to the student who can then apply then to
specific ccammudcation situations.

1. It seem that, again stated most simply, the key concept of a
freshman English course is "appropriateness", with all that is
suggested by the term (e.g., appropriateness to writer or speaker,
to reader or audience, to the accession, and especially to the
2Ems).

2. Each teacher mast be free to pursue this goal (as further re-
fined throughout the year, we hope) in any way he thinks best.

3. After examining the descriptions of your work which same of
you prepared last year, I'm quite impressed with the value to be
derived from our exchanging, in a more direct and concrete form
then previously accomplished here, our ideas, approaches, in-
sights, etc.
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C. The specific skills to be approached during each quarter of the
sequence should be agreed upon (mainly becuase of the econcew of
time and energy to be gai_ned when teachers of English 2 and 3 are
able to build on the foundation laid in English 1). These skills
should be specific aspects of the ability to recognize and pro.
duce language used appropriately:

1. The ability to recognize end produce appropriately structured
paragraphs and essays.

*One excellent way to teach structure is through formal
outlining, involving instruction in:
a. correct use of the principles of logical division or

scientific analysis,
b. traditional symbolization,
c. and awareness of when to break the rules.)

*(Could we edit or emend the following list of traditional
rhetorical structures, agreeing, with room for scree
teacher freedom of choice and certainly of sequence, on
certain ones to be discussed and practiced in each quar-
ter:

Analysis
Analogy
Biolgraft
Causation
Classification
Comparison and Contrast
Deduction
Definition
Description
Exposition
Induction
Narration
Persuasion

.; =;371logitat

or: Natural. Order
The Order of Time
The Order of Space
Logical Order
The Order of Climax
The Order of General to Specific
The Order of Specific to General
The Order of Cause to Effect
The Order of Effect to Cause
The Order of Familiarity
The Order of Complexity
The Order of Utility
Psycho/ogles/ Order
The Order of Acceptability
The Order of Dominant Impression
The Order of Psychological Effect

NOTE: The list on the left above is obviously no scientific
analysis of anything; it is merely en alphabetical List-
ing of some traditional structures end/or terms. The
list to the right comes from the "Contents" of Robert
R. Moore's EFFECTIVE IIRIT/N2 (Holt, Rinehart and Wiwi
sten),
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e. The ability to recognize and produce sentences fitted to the
context and purpose, including awareness of the appropriate
wee of:

a. Declarative, interrogative, imperative, and exclamatory
sentences,

b, Sentence fragments and other elliptical constructions,
c. Simple, compound, complecis etc., sentences,
d. raose,. p*sallel, and periodic sentences,
e. Inverted sentences and other variations from normal word

order, .

ft And statements of fact and of inference, etc.

The ability tai choose words of the appropriate:

a. Dialect (level of usage),
b. Level on the "abstraction ladder,"
c. Denotative connotative appeal,
d.. Literal - figurative range,
e. Degree of ambiguity, Its:nitwit%) formality, etc.,
f. And use of sound appeal: assonance, alliteration, cacophony,

titiphony, etc.

D. Any system which gives a coherent approach to these and other mat-
ters would sees to make our material teachable and to provide a basis
for helping the students read, write, speak, and listen more Intel -
ligently.

What is needed, it seems, is an and aysis of ccemunicated messages,
a logical dividing of the total into recognizable and describablo
types. If this can he achieved and a finite list of "ideal" types
can be identified, then we have gained a constant by which we can
examine, discuss, and even judge the countless individual variations
encountered in student and professional writing. Without some such
concept of "ideals" (whether consciously recognized or merely assumed

as the basis of decisions), any analysis of particular communication
problems seems doomed to endless repetition.

Undoubtedly, maw sensititive, mature minds are able to gain an
intuitive mastery of many of the matters described in part Im.0
above. If we can find a teachable description of language which
brings to a conscious level what people of taste and feeling are
able to control unconsciously, we should be able to help both these
people and their less fortunate brothers.
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Appendix A is submitted for your consideration as just such an analy-
sis of language. The assumption behind it all is that we use langm
Inge eifferently, depending on the purpose we hope to achieve; and
conversely we can recognize the intent of consmutication but by
recognizing the vairiving structures used.

The above approach seems to give some sophistication and justifica-
tion. to the hal2d1133g of grammar and usage problems in a college-
ova course. However, as a general principle, most inclass atten-
tion should be directed to elements above the sentence level (except,
of course, that effort exerted toward improved style and the inevit-
able "weed pulling"). Those who are supposed to know seem to be
in pretty general agreement that formal class drill on handbook
grammatical exercises seldom repays time and effort with the hoped-
for improvement.

II. Assignments:

A. Geaeral Principles:

1. The necessity of evaluation/grading demands specific, unambiguous
*assignments which include in their very exactness most of the
standards for the student to aim toward and for the teacher to
use as a standard of comparison in his evaluation.

2. If the primary aim of the course is to teach control of struc-

tures appropriate to their purposes, first assignments probably

should spell out the structure to be practiced, perhaps leaving

the student to choose the topic. Later, a subject or topic adeb

signment can be given, demanding that the student determine

an appropriate structure from the arsenal he has acquired.

3. One excellent way to make students aware of structure is to
require with each assignment a Zonally correct outline.
(Whether prepared before, during, or after the writing, the
outline semis to help in several ways.)

4. Frequently, each assignment can be planned so that it will
build on the foundation laid by preceding structures.

5. Probably the principles of appropriateness can be taught while

conceztrating on either the paragraph or the essay level, but

working at the essay seems more realistic to actual student

needs.
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6. It has been argued that the atielgoment amid create a "commmin
cations situation" in which someone has something to say to
someone who is truly interested in learning how another human
being responds.

It"s frightening to think about it, but same also suggest that
the teacher pre-write his own assignments and perhaps even let
his awn unidentified work be included in any in -class discussion.

8. Again, those who are supposed to know seam to agree that some
of the writing assignments should be accomplished in class and
that some should even be impromptu,

9. The concept of the teacher as editor, working with the student
to produce en acceptable piece of writing, seems to have merit,
and it definitely suggests something about the place of correct*
tion, revision, rewriting, etc., in the sequence of assignments.

B. Specific Assignment Ideas:

(Here are some motions of activities that might be interesting
and challenging enough both teacher and student to warrant their
consideration in a college composition class. Note that they are
all stated as descriptions of controlled thinking and eamemnicating
projects. Sometimes appropriate topics are also suggested, but in
every case the student (or teacher) must fUrther limit the exercise
to that which can be handled in the expected length and to a partic-
ular position or purpose. This is suggesting that, within limits and
Viliestimetpismokreemmistfismossesfragemassessedthissow
depending on the way the language is used at all levels (See Appendix
A), almost any of the traditional rhetorical patterns (analysis,
causation, classification, etc.) can be presented in the !bra of a
report, of an argument, of an exploration, or perhaps even of an
artistic production.

(I started to compile a list of suggested readings from TOTARD A
MERU EDUCATION to accompany the suggested vritinaiprojects, but
I soon recognized that the "Content, Arranged by Rhetorical Types,"
pp. writ ft. , an adequate guide. The titles cited are presented
merely to clarity the kind of writing project suggested. Probably
each of us has favorite essays for accomplishing certain alms which
we t ould gladly discuss upon request, and at least two of us permit
the students to select (with noeadirective guidance, of course)
the model essay within a given rhetorical type.)
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1. Analogy:

a. An explanation of a difficult concept through an extended
analogy (a is Plato's "The Allegory of the Cave" and Rios
sell's "A Free ban's WorshiA.

b. An analogy between NM specific argumentative ezzay and the
sopcalled steps of advertising: attracting attention, arous-
ing interest, crafting desire, assuring belief, and impelling
action.

2. Analysis: (a taking-apart of limited subject *Wording to the
principles of logical division/scientific analysis)

a. High school English experiences (analyzed topically, chrono-
logically, casually, perhaps even spatially, etc.)

b. A creative experience traced through the five steps of creep
tion (foller, ART AND SCIENCE W CRUTIVITY, and others:
recognition of a problem, preparation, incubation, 1131min
&Um, and verification.)

c. An analytic description of something: an essay
a PUY
a poem
a decision
a canon assumption:

e.g. "Peale pea before a full."
'Reading maketh a full man."

I. A tracing of the silts, or impressions, or whatever encoun
tore d in passing from the classroom (or anywhere) to donde,
tory (or ...), based on acne kind of consistent order:
chronology, space, topic, etc.

e. An analytical description (and evaluation?) of another stu-
dent's *may, based on the known assiomment and anything else
blown about successflal writing.

This is an excellent teaching device for anytime after about
the fifth week. It Involves problems of keeping up with
who has whose paper, etc., and it demands considerable
preparation (e.g., teaching the students to overtly recognise
something good along with the suggestions for improvements,
etc.), but it can be a very productive exercise in creating
the commicative environment in which someone has something
of importance (his own opinion) to write to an audience
-vitally involved in the subject.

f. A personal ides of utopia in some limited area of social
activity.
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g. The personal influence behind some proclaimed theory: e.g.,
evolution SplitiT football
maser Euclidian geometry
James' Dramatise Forster's minus, .2
Nieburb*a Chrisiianity

(based on the assueption that a theory is a sense of order
recognized by someone, and that the theoretical pattern may
reflect as much about the mind of the perceiver as about the
facts)

h. A concept paralleling the relationship suggested by Barrett's
"Existentialism as a Symptom of Men's Contemporary Crisis."

e.g., Excessive drinking as a symptom of insecurity
The Beatles, symptom of
Promiscuity as a symptom of .4..
Draft dodging as a symptom of
Moral rearmament as a symptom of

i. A tracing of a specific instance of problem solving:
Noting a desirable goal, noting obstacles, cognizing possible
attacks, choosing best approach, (or any other pattern that
fits).

3 CAUSATION: (from lemma effects to assumed causes or vice versa)

a. The steps leading to a major decision.

b. The results of a major decision.

c. An experience (own or another's) in which a mistake was turned
to beneficial mods.

d. What if: we eould foresee the Attar.?
the tsaverature dropped 50 dress?
we could read other's thoughts? etc.

e. An exploration of the possible causes leading to a known
effect.

f. An exploration of the possible effects resulting from a known
or hypothesizel cause: e.g., conformit7

noncon.fonaity/rebellion
commitment to... etc.

4. CLASSIFICKWON: (establishing a class through essential
definition end then showing that a specific case fits the
class)

a. The evaluation of an essay (or of anything) in terms of
some stipulated definition of "good".

b. Classification of a given situation as "just", "unfair",
etc., as it pertains to someone else.
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c. A negative classification (e.g., WSC is not a liberal insti-
tution.)

5. COMPARISON (and/or contrast):

a. Some specific aspect of two different essays:
Killer's and Reitman's attitudes toward (or concept of)

the modern college generation
Aristotle's and Ilbrster's methods of definition
Blooafiall's and Hill's concepts of the place of tram

ditional gramar
ranger's and Ibbinsones concepts of "thinking" etc.

b. State and process in mathematics
chemistry (the relation between a con-
literature cltudon or final product and
etc. the procedure used to reach

this end)
(This has been used successfully as assignment for a
research paper, based on the declared majors of the
students. Example topics: Physical Fitness and lbw to

Achieve It
Traditional. and Transformer

do al Grammar
Spelling Mlle and How to

Teach Them to Second Grade
Pupils.

Mental Health and Now

e. Distinguish between two alaostralikes: art decoration
atheism agnosticism
losowledge wiled=
success happiness
knowledge intelligence
intelligence

creativity

6. INDUCTION: (tracing thought from generalised conclusion/inference
to particular observations)

The hidden assumptions (unstated inferences) behind:
Niebubr's concept of Christianity

lama nature
Socratic philosophy

Miller's concept of a good education
Yorrison's concept of a valid literary criticise

Oran "Dover Beach Revisited: A Nev Fable for Critics")

An exploration of a generalised stateaent fter truth, noting
how it applies in specific instances:

"No mean is free who is not free to fail"
"Narty to bed, ..."
"Learning must cease to be ea absorption and become

exploration"
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c. Instances of introductory paragraphs (or of complete essays)
in =ADD A LIBERAL EDUCATION which confirm or deny an amp
logy between an essay introduction and the COMO steps of
an advertisement. (See b. under ANALYSIS)

d. An argument or explanation built around a categorical syllo-
gism or an exploration or argurent framed as a hypothetical
or disjunctive syllogism, using the conclusion as the thesis
of the essay and the major and minor premises as the two main
divisions of the body.

7. DELPIIETION: Irene:ober Aristotle's five rules, the three types imp
eotablisOng genus and differentia, advancing exemples, and citing
synonyms..and the alwayspresent purpose of the definition)

a. Definition of any abstract texas success, failure, creativa
Lty, 'etc.

b. Au explanation of en abstract concept through narration.

8. iirgeRIPTION:

a« Description of a memorable teacher.

b. Or of any memorable character.

c. Or of any unusually shaped object (e.g., saes optical illusion)

9. INDUCTION: (noting several specific instances and moving toward
a generalization)

a. Identification of a generalized (theoretical) eaqgamtion
for the relationship between several specific observations:

architecture in Ounnison or absence of awl
architecture of MSC or absence of such
successful stalest.
advertising (same specific aspect: use of sez in

snob appeal in, etc.)
Ann Lander's style of 'writing
Ann /ander's style of advice, etc.

A testing through specific ea:simples of some generalization:
(e.g., "The essence of balm is the recognition of an inter.
section of two planes of experience or contexts of association,
each of which is consistent in itself but nozaaLly at odds
iza with the other.")
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Did you. hear of the prisoner who whiled his tat tine away
playing cards with jailor. Not being too honest, he was
inclined to cheat idien he had a chance. Oa* day the
jailor discovered a series of auks or the deck and
kicked the prisoner oat of jail.

"Tine flies."
Can't. They're too fast."

or e.g.: Pleases() said, "A painter paints to unload
himself of feelings and visions."

c. Confirmation or denial through examples of the reported steps
of advernaing (see b. under MAXIMS).

IO. NARRATION:

a. A dramatization of a discussion between two adherents of
different (not necessarily opposite) positions

b. A dramatisation of a debate between two adherents

c. An account of a persona eaqperience (a is Thurber)

M. Possible areas of fu rther attention. Should we:

A. Work toward some junior or sophomore English proficiency test?

B. Prepare a booklet of background instructions to be distributed to
each student (or something for each teacher)?

C. Try to agree on sample anew which illustrate the Qualities of
an A, B, C, etc., paper.

D. Seek same other test to be used in the homogenous grouping of enter,
ing freehass? (Currently the groups are established on the basis of
the STEP reading test, which has been shown to most almay predict
success in our program.)

E. Work toward ware system of exchanging students an the basis of their
performance in the early parts of the quarter?

P. Prepare a style Ask sheet setting forth a cowman fornat for ammo
scripts and typescApte and establishing a minimum standard of peril,
formence? Or prepare a list of most common errors which are to be
especially fought against?
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G. Continue to compile descriptions of the classes as currently taught
by the existing staff, especially in the areas of project ideas?
Even collect a sample of all mimeographed materials as a means of
exchanging ideas within the department?

N. Work toward an agreement on what is taught in the course with an eye
toward giving individual teal; even greater freedom in selecting
the handbook, reader, etc., to be used?

I. Resexamdne thriller agreement that Communications I would involve the
production of at least 10 writing assignments?

K. Suggest scam minimum' of in-class papers or some procedure for hen&
Ling revisions?

L. Explore the possible place of a "new grammar" in our curricubmi?

N. Establish some control to prohibit a student's advancing beyond
the freshman status until he has successfully completed the Como
immications sequence?

N. attend this list?
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WESTERN STATE COLLEGE OF COLORADO

TO: An Teachers of Communications I

SUBJECT: Suggestions Regarding Communications I

September 28, 1966

This is one man's opinion. It is presented here for whatever it=s worth
as an attempt to start trying to trim.11 together something which we might
all avees on as a kind of guide for our communications sequence. Would you

render it the honor of your attention, noting wbst you consider worthy of
your agreement or disagreement and what you consider to be unworthy of
further consideration. Included are a suggested statement of a general
approach, same general principles regarding assignments, some more specific
assignment ideas (gleaned mostly from our work last year), and finally a
list of scene areas of possible further exploration. Perhaps we can discuss
all this together soon.

I. General:

A. Since the desired end of the freshman English sequence at WSC,
stated most simply, is Improved student communication, subject
matter and activities introduced into the classes should serve
as steps toward achieving the desired skills in the form:

1. Of framework, vocabulary, or concept -- in short, as theory .0
for talking about and unifying the skills,

2. Of examples of the skills in operation,
3. And/or of sources of ideas or subject matter for controlled

practice of the skills.

B. Usually we consider the job of the teacher to be the imparting of
generalized concepts to the student who can then apply them to
specific communication situations.

1. It seems that, again stated most simply, the key concept of a
freshman English course is "appropriateness", with all that is
suggested by the tens (e.g., appropriateness to writer or speaker,
to render or audience, to the occassion, and especially to the

e)
2. Emech teacher must be free to pursue this goal (as further re-

fined throughout the year, we hope) in any way he thinks best.

3. After examining the descriptions of your work which scone of
you prepared last year, I'm quite impressed with the value to be
derived from our et:amens, in a more direct and concrete form
than previously accomplished here, our ideas, approaches, ins
signts, etc.
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C. The specific skills to be approached during eadh quarter of the
sequence should be agreed upon (mainly becuase of the economy of
tine and energy to be gained when teachers of English 2 and 3 are
able to build on the foundation laid in English 1). These skills
should be specific aspects of the ability to recognize and pro -
duce language used appropriately:

le The ability to recognize anli produce appropriately structured
paragraphs and essays.

*(One excellent way to teach structure is through formal
outlining, involving instruction in:
a. correct use the principles of logical division or

scientific analysis,
b. traditional symbolisation,
c. and awareness of when to break the rules.)

*(Could we edit or and the following list of traditional
rhetorical structures, agreeing, with room for some
teacher freedom of choice and certainly of sequence, on
certain ones to be discussed and practiced in each quar-
ter:

Analysis
Analogy
BiogisPbY
Causation
Classification
Comparison and Contrast
Deduction
Definition
Description
Exposition
Induction
Narration
Persuasion
171logise

or: Natural Order
The Order of Time
The Order of Space
Logical Order
The Order of Climax
The Order of General to Specific
The Order of Specific to General
The Order of Cause to Effect
The Order of /Met to Cause
The Order of Familiarity
The Order of Complexity
The Order of Utility
Psychological Order
The Order of Acceptability
The Order of Dominant Impression
The Order of Psychological Effect

NOTE: The list on the left above is obviously no scientific
analysis of anything; it is merely an alphabetical list-
ing of some traditional structures and/or tams. The
list to the right comes from the "Contents" of Robert
R. Moore's rrE 'ECTIVE WRITING (Holt, Rinehart and Win-
ston).
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2, The ability to recognize and produce sentences fitted to the

context and purpose, including awareness of the appropriate

use of:

a. Declarative, interrogative, Imperative, and exclamatory

sentences,
b, Sentence fragments and other elliptical constructions,

c* Simple, compound, comple3, etc., sentences,

d. Loose, parallel, and periodic sentences,

e. Inverted sentences and other variations from normal word

order, ; .

f. And statements of fact and of inference, etc.

The ability trp choose words of the appropriate:

a. Dialect (level of usage),

b. Level on the "abstraction ladder,"

c. Denotativemconmtative appeal,
d. Literal - figurative range,

e. Degree of ambiguity, familiarity-formality, etc.,
f. And use of sound appeal: Assonance, alliteration, cacophogr,

Anthony, etc.

D. Any systan which given a coherent approach to these and other mat-

ters would seem to make our material teachable and to provide a basis

for helping the students read, write, speak, and listen more Intel-

ligetly.

What is needed, it seems, is an snivels of communicated messages,

a logical dividing of the total into recognizable and describabl9

types. If this can be achieved and a finite list of "ideal" types

can be identified, then we have gained a constant by which we can

amine, discuss, and even judge the countless individual variations

encountered in student and professional writing. Without some such

concept of 'ideals" (whether consciously recognized or merely assumed

as the basis of decisions), any analysis of particular communication

problems seems doomed to endless repetition.

Ubdoubtedly, many sensititive, mature minds are able to gain an

intuitive mastery of many of the matters described in part I-C

above. If we can find a teachable description of language which

brings to a conscious level what people of taste and feeling are

able to control unconsciously, we should be able to help both these

people and their less fortunate brothers.
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Appendix A is submitted for your consideration as just such an away
sir of language. The assumption behind it all is that we use lang-
uage differently, depending on the purpose we hope to achieve; and

conversely we can recognize the intent of communication beet by

recognizing the varying structures used.

3. The above approach seems to give same sophistication and justificae

tion to the handling of grammar and usage problems in a college-

level course. However, as a general principle, most in -class gates,
tion should be directed to elements above the sentence level (except,

of course, that effort exerted toward improved style and the inevit-

able Need pullingn. Those who are supposed to know seem to be
in pretty general agreement that formal class drill on handbook
grammatical exercises sad= repays time and effort with the hoped-

for improvement.

lI Assignments:

A. General Principles:

Z. The necessity of evaluation/grading demands specific, unambiguous
eseiggments which include in their very exactness most of the
stands for the student to in toward and for the teacher to
use as a standard of comparison in his evaluation.

2 If the primary aim of the course is to teaWa control of struc-
tures appropriate to their purposes, first aesignmeets probably
.oho alb spell out the structure to be practiced, perhaps leaving
the student to choose the topic. Later, a subject or topic as-

signment can be given, demanding that the student detemmine
an appropriate structure from the arsenal he has acquired.

3. One excellent we,y to make students aware of structure is to
require with each assigmnent a fteally correct outline.
(Tether prepared before, during, or after the writing, the
outline seems to help in several ways.)

e. frequently, each assignment can be planned so that it mill
build on the foundation laid by preceding structures.

5. Probably the principles of appropriateness can be taught while
concentrating on either the paragraph or the essay level, but
working at the essay seems more realistic to actual student
needs.
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6. It has been argued that the assignment should create a "commie-
cations situation" in which someone has something to say to
someone who is truly interested in learning how another human
being responds.

7. Its frightening to think about it, but sate also suggest that
the teacher pre write his own assignments and perhaps even let
his own unidentified work be included in any in-class discussion.

8. Again, those who are supposed to know seat to agree that some
of the writing assignments should be accomplished in class and
that some should even be impromptu.

9. The concept of the teacher as editor, working with the student
to produce an acceptable piece of writing, seems to have merit,
and it definitely suggests something about the place of correc-
tion, revision, rewriting, etc., in the sequence of assignments.

B. Specific Assignment Ideas:

(Here are Este ,suggestions of activities that might be interesting
and challenging enough to both teacher and student to warnuit their
consideration in a college composition class. Note that they are
all stated as descriptions of controlled thinking and commicating
projects. Sometimes appropriate topics are also suggested, but in
every case the student (or teacher) asst further limit the exercise
to that which can be handled in the expected length and to a parties.
War position or purpose. This is suggesting that, within limits and
ViMhemessegraftsmommitimOsseksesammaiksideatioal.
depending on the way the language is used at all levels (See Appandix
A), almost any of the traditional rhetorical patterns (analysis,
causation, classification, etc.) can be presented in the fbrm of a
report, of an argument, of an exploration, or perhaps even of an
artistic production.

(I started to compile a list of suggested readings from TOWARD A
LIBERAL EDUCATION to accompany the suggested writin4projects, but
I soon recognized that the "Content* Arranged by Rhetorical Types,"
pp. writ ff., is an adequate guide. The titles cited are presented
merely to clarify the kind of writing project suggested. Probably
each of us hies favorite essays fin accomplishing certain aims which
we t. ould gladly discuss upon request, and at least two of us peralt
the students to select (with non'- directive guidance, of course)
the model essay within a given rhetorical type.)
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1. Analogy:

a. An explanation of a difficult concept through an extended
analogy (a it Plato's "The Allegory of the Cave" and Rusg
sell's "A Free Man's Worship).

b. An analogy between woo specific argumentative essay and the
sowcalled steps of advertising: attracting attention, amas-
ing interest, creating desire, assuring belief, and impelling
action.

2. Analysis: (a taking- apart of a limited subject according to the
principles of logical division/scientific analysis)

a. High school English experiences (analyzed topically, chrono-
logically, casually, perhaps even spatially, etc.)

b. A creative experience traced through the five steps of creag.
tion (Ena Iler, ABM AND SC/IBNCE OF crekTriny, and others:
recognition of a problem, preparation, incubation,
*tion, and verification.)

c. An analytic description of something: & essay
OW

a poem
a decision
a common assumption:

e.g. "PJAde jelth before a fall."
"Reading maketh a fall Kan."

O. A tracing of the sights, or impressions, or whatever encoun-
tered in passing from the classroom (or anywhere) to don de
tory (or ...), based on some ]did of consistent order:
chronology, space, topic, etc.

e. An analytical description (and evaluation?) of another stem
dent's essay, based on the known assignment and anything else
known about successAll writing.

This is an excellent teaching device for anytime atter about
the fifth week. It involves problems of keeping up with
who has whose paper, etc., and it demands considerable
preparation (e.g., teaching the students to overtly recognise
something good along with the suggestions for improvements,
etc.), but it can be a very productive exercise in creating
the communicative environment in which someone has something
or importance (his own opinion) to write to an audience
vitally involved in the subject.

I% A personal idea of utopia in acme limited area of social
activity.
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g. The personal influence behind
evolution
grammar
James' Mties
Nieburh' Chriss

some proclaimed theory: e.g.,
Splits -T football
Eirclidion geometry
f'oster's tolerance

(based on the assumption that a theory is a sense of order
recognised by someone, and that the theoretical pattern aky
reflect as much about the mind of the perceiver as about the
facts)

h. A concept paralleling the relationship suggested by Barrettes
"Rdstentialism as a Symptom of Man's Contemporary Crisis."

e.g., Excessive drinking as a symptom of insecurity
The Beatles, symptom of
Promiscuity as a symptom of ...
Draft dodging as a symptom of
Moral rearmament as a symptom of

i. A tracing of a specific instance of problem solving:
Noting el, desirable goal, noting obstacles, epormining possible
attacks, choosing best approach, (or any other pattern thatfits).

3 CAUSATION: (from known effects to assumed causes or vice versa)

a. The steps leading to a major decision.

b. The results of a major decision.

c. An experience (awn or another's) in which a mistake was turned
to beneficial ends.

d. What if: we could foresee the Atture?
the temperature dropped 50 degrees?
we could read other's thoughts? etc.

e. An exploration of the possible causes leading to a known
effect.

f. An exploration of the possible effects resulting from a known
or hypothesised cause: e.g., conformity

nonconformity /rebellion
comatment to... etc.

4. CLABBIFICAIDON: (establishing a class through essential
definition and then showing that a specific case fits the
class)

a. The evaluation of an essay (or of anything) in terms of
some stipulated definition of "good".

b. Classification of a given situation as "just", "unfair",
etc., as it pertains to someone else.



-56-

c. A negative classification (e.g., WSC is not a liberal 'natl.-
tution.)

5. COMPARISON (and/or contrast):

a. Some specific aspect of two different essays:
Miller's and Reisman's attitudes toward (or concept of)

the modern college generation
Aristotle's and Forster's methods of definition
Bloanfield's and Hill's concepts of the place of tram

ditional greassar
Danger's and. Ibbinson's concepts of "thinking" etc.

b. State atd process in mathanatica
chedntry (the relation between a con-
literature elusion or final product and
etc. the procedure used to reach

this end)
(This has been used successfully as assignment ibr a
research paper, based on the declared majors of the
students. Example topics: Physical Fitness and How to

Achieve It
Traditional and Transforms

tional Grammar
Spelling Skills and How to

Teach Then to Second Grade
Pupils.

Mental Health and How ...)

c. Distinguish between two almost-alikes: art decoration
atheism agnosticism
knowledge vied=
success happiness
knowledge intelligence
intelligence

creativity
6. DEDUCTION: (tracing thought from generalised conclusion /inference

to particular observations)

ei The hidden assumptions (unstated inferences) behind:
Iiiebuhes concept of Christianity

human nature
Socratic philosophy

Miller's concept of a good education
Morrison's concept of a valid literary criticism

(from "Dover Beach Revisited: A New Fable for Critics")

b,; An exploration of a generalized stateaent for truth, noting
how it applies in specific instances:

"No man is free who in not free to fail"
"Bar ly to bed, ..."
"Learning met cease to be an absorption and became

exploration"
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c. Instances of introductory paragraphs (or of complete essays)
in TOWARD A MAUL EDUCMION which confine or dew an an*.
logy between an essay introduction and the common steps of
en advertisement. (See b. under ANALYSIS)

d. An argument or explanation built around a categorical syllow
gum or an exploration or argument framed as a hypothetical
or disjunctive syllogism, using the conclusion as the thesis
of the essay and the major and minor premises as the two son
divisions of the body.

7. DEFINITIOV: 'remember Aristotle's five rules, the three types
sotahlialAng genus and differentia, advancing examples, and citing
aynonyms..-and the alwaysapresent purpose of the definition)

a. Definition of ft abstract term: Metall* failure, crentivi
ity, 'etc.

b. An explanation of en abstract concept through narration.
8. tliMIG:PTION:

sw Dmeription of a memorable teacher,

b. Or of any Meliorable character.

0. Or of any ununually shaped object (e.g., some optical. illusion)

9. INDUCTION: (noting several specific instances and moving tovazd
a generalization)

a. Identification of a generalized (theoretical) explanation
for the relationship between several specific observations:

architecture in Gunnison or absence of such
architecture of itSC or absence of such
successAU students
advertising (one specific aspect: use of seat in

snob appeal in, etc.)
Ann Lender's style of writing
Ann Dander's style of advice, etc.

b. A testing through specific maples of save generalization:
(e.g., "The essence of for is the recognition of an inter-
section of two planes of experience or contexts of association,
each of which is consistent in itself but normally at odds
vat with the other.")



Did you hear of the prisoner Who whiled his kit time away
playing cards with Jailor. Blot being too honest, he was
inclined to cheat when he had a chance. One day the
Jailor discovered a series of marks on the deck and
kicked the prisoner oat of jail.

"Time flies."
Can't. They're too fast."

or e.g.: Piccasso said, "A painter paints to unload
hisiself of recurw and visions."

c. Confirmation or denial, through examples of the reported steps
of adverilising (see b. under AlIALYSIS).

10. ZIARRATION:

a. A dramatisation of a discussion between two adherents of
different (not necessarily apposite) positions

b. A dramatisation of a debate between two adherents

a. An account of a personal experience (a is Thurber)

III. Possible areas of Auther attention. Should we:

IL Work toward same junior or sophomore English proficiency test?
B. Prepare a booklet of background instructions to be distributed to

each student (or scraething for each teacher)?

C. Try to agree on sample essays which illustrate the qualities of
an A, D, C, etc., paper.

D. Seek some other teat to be used SA the homogenous grouping of enter-
ing freahman? (Currently the grows are established on the basis of
the STEP reading test, which has been shown to most clomelg predict
success in our program.)

E. Work toward some system of exchanging students on the basis of their
performance in the early parts of the quarter?

F. Prepare a style Wok sheet setting forth a can on format for mama
scripts and typescripts and establishing a mircbrum standard of per.
romance? Or prepare a list of most coon errors which are to be
especially fought against?
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G. Continue to compile descriptions of the classes as currently taught
by the existing staff, especially in the areas of project ideas?
Even collect a sample of all aisseographed materials as a means of
exchanging ideas within the department?

H. Work toward an agreement on what is taught in the course with an eye
toward giving individual teAG; wen greater freedom in selecting
the handbook, reader, etc., to be used?

Remexamine former agreement that Communications I would involve the
production of at least 10 writing assigneents?

K. Suggest some minimum of in-class papers or acme procedure for ham&
ling revisions?

L. EMplore the possible place of a "new grammar" in our curriculum?

M. Establish some control to prohibit a student's advancing beyond
the fredbmen status until he has successful4 completed the Comm
sanications sequence?

N. Ektend this list?
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t
 
t
o
 
s
p
e
a
k
e
r
'
s

o
v
e
a
a
d
v

T
a
t
i
m
i
d
d
i
a
t
e
S
 
A
r
e
*

m
a
n
t
a
 
d
i
r
e
c
t
l
y
 
o
r

s
u
b
t
l
y
 
(
d
e
p
e
n
d
i
n
g

o
n
 
p
r
e
d
i
c
t
e
d
 
e
f
f
e
c
t
)
.
.
.

A
u
t
h
o
r
 
i
s
 
s
e
e
k
i
n
g

t
h
e
 
s
a
s
w
e
l

s.
)
.
.
.

E
x
p
l
o
r
e
s
 
c
o
n
f
l
i
c
t

D
r
a
m
a
t
i
z
e
s
 
c
o
n
f
l
i
c
t

-
C
o
m
i
i
i
r
i
m
m
a
r
g
-
I
n
p

d
i
r
e
c
t
l
y
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I
n
f
o
r
m
a
t
i
v
e

!
y
e
a
s
 
o
f

S
c
i
e
n
t
i
f
i
c

(
I
.

S
t
r
u
c
t
u
r
a
l
 
P
a
t
t
e
r
n

o
f
 
P
a
r
t
s

A
.

T
i
t
l
e

A
r
g
u
m
e
n
t
a
t
i
v
e

R
h
e
t
o
r
i
c
a
l

R
e
v
e
a
l
s
 
c
o
n
c
e
r
n
 
w
i
t
h

s
u
b
j
e
c
t
 
a
n
d
 
w
i
t
h

q
u
a
l
i
f
i
e
d
 
a
c
c
u
r
a
c
y

(
i
r
e
q
u
e
n
t
l
y
 
l
o
n
g
 
a
n
d

i
n
v
o
l
v
e
d
)

E
x
p
l
o
r
a
t
o
r
y

D
i
a
l
e
c
t
i
c

P
o
e
t
i
c
/
L
i
t
e
r
a
r
y

A
r
t
i
s
t
i
c

M
a
k
e
s
 
a
p
p
e
a
l
 
t
o

d
e
s
i
r
e
d
 
a
u
d
i
e
n
c
e

r
e
a
c
t
i
o
n

U
s
u
a
l
l
y
 
r
a
i
s
e
s
 
a

q
u
e
s
t
i
o
n

B
.

M
a
j
o
r
 
D
i
v
i
s
i
o
n
s

R
e
s
u
l
t
 
o
f
 
a
n
a
l
y
s
i
s

o
f
 
s
u
b
j
e
c
t

C
.

L
o
g
i
c

1
.
 
I
n
f
t
l
t
i
v
e

2
.
 
D
e
d
u
c
t
i
v
e

1
.
 
C
o
m
p
l
e
t
e
 
i
n
d
u
c
t
i
o
n

(
c
o
n
s
i
d
e
r
s
 
a
l
l
 
c
a
s
e
s
)

2
.
 
P
h
i
l
o
s
o
p
h
i
c
a
l
 
o
r

i
n
t
u
i
t
i
v
e
 
i
n
d
u
c
t
.

(
N
e
e
d
 
c
o
n
s
i
d
e
r
 
o
n
l
y

o
n
e
 
h
i
p
p
o
 
t
o
 
a
c
h
i
e
v
e

e
s
s
e
n
c
e
 
o
g
 
"
h
i
p
p
o
m
o
t
o
m
u
s
-

n
e
s
s
.
"
)

3
.
 
M
a
t
h
e
m
a
t
i
c
a
l
 
i
n
d
u
c
t
.

C
o
n
t
e
n
t
i
o
n
s
 
(
"
r
e
a
s
o
n
s
"

M
a
j
o
r

fo
r
b
e
l
i
e
v
i
n
g
,
 
d
e
f
e
n
s
e
s

q
u
e
s
t
i
o
n
s

o
r
 
o
r
 
"

R
e
a
s
o
n
s
 
f
r
e
s
 
s
p
e
c
i
f
i
c

e
x
a
m
p
l
e
s
,
 
l
e
a
d
i
n
g
 
t
o

d
e
s
i
r
e
d
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

a
n
d
 
c
h
o
s
e
n
 
t
o
 
m
a
k
e
 
a
p
p

p
e
a
l
s
 
t
o
 
a
u
d
i
e
n
c
e
.

(
1
,
 
i
s

t
,
 
V
8
,
 
e
t
c
.
;

n
e
e
d
 
c
o
n
s
i
d
e
r
 
t
h
r
e
e
 
t
o

_
p
r
e
d
i
c
t
 
2
0
t
h
 
i
t
e
a
.
1
_

C
a
t
e
g
o
r
i
c
a
l

s
y
l
l
o
g
i
s
m

r
a
n
c
i
t
i
o
n
s

L
o
e
.
c
a
l
l
y
d
e
t
e
r
m
i
L
e
4

b
y
 
r
e
a
s
o
n
:
 
b
y
 
p
a
t
t
e
r
n
s

o
f
 
i
n
d
u
c
t
i
o
n
,
 
d
e
d
u
c
-

t
i
o
n
,
 
a
n
d
 
p
r
o
b
a
b
i
l
i
t
y
.

&
t
h
r
u
m
s
,
 
c
o
n
c
e
a
l
-

i
n
g
 
p
o
s
s
i
b
l
e
 
m
a
t
e
r
-

i
a
l
 
a
n
d
/
o
r
 
f
o
r
m
a
l

f
a
l
l
a
c
i
e
s
 
a
n
d
 
p
e
e
.
/

h
a
p
s
 
l
e
a
v
i
n
g
 
u
n
s
t
a
t
e
d

m
a
n
y
 
h
i
d
d
e
n
 
a
s
s
u
m
p
-

t
i
o
n
s

D
e
t
e
r
m
i
n
e
d
 
b
y
 
a
u
t
h
o
r
 
s

e
s
t
i
m
a
t
e
 
o
f
 
w
h
a
t
 
t
h
e

a
u
d
i
e
n
c
e
 
n
e
e
d
s
 
t
o

a
c
c
e
p
t
.

U
s
e
s
 
d
e
v
i
c
e
s
 
o
f
 
p
r
o
w

;
a
g
e
n
d
a
 
i
n
 
m
a
k
i
n
g
 
a
p
-

p
e
a
l
s
 
t
o
 
l
o
g
i
c
m
2
4
 
e
m

t
i
o
n
a
l
/
p
a
t
h
e
t
i
c
,
 
a
n
d

e
t
h
i
c
a
l
 
p
r
o
o
f
,

I
n
t
e
r
n
a
l
l
y

d
e
t
e
r
m
i
n
e
d

1
.
 
N
o
 
c
o
m
p
l
e
t
e
 
i
n
d
u
c
t
.

2
.
 
P
h
i
l
o
s
o
p
h
i
c
a
l
 
i
n
d
u
c
-

t
i
o
n
 
d
o
e
s
n
'
t
 
a
c
h
i
e
v
e

e
s
s
e
n
c
e
,
 
b
u
t
 
o
p
e
r
a
t
i
o
n
 
-

a
l
,
 
a
n
d
 
d
e
s
c
r
i
p
t
i
v
e
 
d
e
f
.
.

i
n
i
t
i
o
n
s
:

h
e

w
ak

es
h
e

t
a
l
k
s
.

3
.
 
S
t
a
t
i
s
t
i
c
a
l
 
c
e
r
t
a
i
n
t
y

p
r
o
d
u
c
e
d
 
f
r
o
m
 
m
a
t
h
e
m
a
t
l
-

c
a
l
 
i
n
d
u
c
t
i
o
n
.

H
y
p
o
t
h
e
t
i
c
a
l
 
a
n
d
 
d
i
s

j
u
n
c
t
i
v
b
 
s
y
l
l
o
g
i
s
m
.

C
r
e
a
t
e
d
 
a
s
 
p
a
r
t
 
o
f

"
g
i
v
e
n
 
w
o
r
l
d
"

(
N
O
T
E
:
 
O
b
v
i
o
u
s
l
y
 
t
h
e

t
y
p
e
s
 
o
f
 
r
e
a
s
o
n
,

s
p
e
c
i
a
l
l
y
 
o
f
 
t
h
e

s
y
l
l
o
g
i
s
m
,
 
c
a
n
 
b
e

u
s
e
d
 
m
o
r
e
 
g
e
n
e
r
a
l
l
y

t
h
e
n
 
s
u
g
g
e
s
t
e
d
 
h
e
r
e
,

b
u
t
 
t
h
i
s
 
a
p
p
e
a
r
s
 
t
o

b
e
 
a
 
g
e
n
e
r
a
l
 
g
u
i
d
e
)

L
o
g
i
c
a
l
l
y
 
d
e
t
e
r
m
i
n
e
d

b
y
 
r
e
a
s
o
n
.

R
e
v
e
a
l
 
r
e
l
a
t
i
o
n
 
o
f

t
h
e
 
p
a
r
t
s
 
o
f
 
t
h
e

s
u
b
j
e
c
t
 
t
o
 
e
a
c
h

o
t
h
e
r
 
a
n
d
 
t
o
 
t
h
e

w
h
o
l
e
.
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I
n
f
o
r
m
a
t
i
v
e

S
c
i
e
n
t
i
f
i
c

A
r
g
u
m
e
n
t
a
t
i
v
e

R
h
e
t
o
r
i
c
a
l

E
x
p
l
o
r
a
t
o
r
y

D
i
a
l
e
c
t
i
c

III. G
ram

m
ar and

S
y
n
t
a
x

(
S
e
n
t
e
n
c
e
 
l
e
v
e
l
)

S
t
a
n
d
a
r
o
t
 
o
f

"
c
o
r
r
e
c
t
n
e
s
s
"

U
s
a
g
e
 
o
f
 
p
e
o
p
l
e

e
d
u
c
a
t
e
d
 
i
n
 
t
h
e

a
r
e
a
 
o
f
 
s
p
e
c
i
a
l
t
y

C
o
m
p
l
e
t
e
 
s
e
n
t
e
n
c
e
s

a
r
e
 
m
a
n
d
a
t
o
r
y

B
.
 
B
a
s
i
c
 
s
e
n
t
e
n
c
e

t
y
p
e
s

m
oods

D
e
c
l
a
r
e
 
y
e

I
n
d
i
c
a
t
i
v
e

G
r
e
a
t
e
s
t
 
e
f
f
e
c
t
i
v
e
-

n
e
s
s
 
a
n
d
 
g
r
e
a
t
e
s
t

p
r
e
d
i
c
t
e
d
 
a
u
d
i
e
n
c
e

a
p
p
e
a
l

S
e
n
t
e
n
c
e
 
f
r
a
g
m
e
n
t
s

a
r
e
 
O
K
 
i
f
 
e
f
f
a
c
e
.

t
i
v
e

I
m
p
e
r
a
 
v
e
,
 
e
x
e
l
a
m
a
p

t
o
r
y
,
 
a
n
d
 
i
n
t
e
r
r
o
g
a
0

t
i
v
e

U
s
u
a
l
l
y
 
q
u
i
t
e

i
n
f
o
r
m
a
l
,

"
r
e
l
a
x
e
d
"

P
o
e
t
i
c
/
L
i
t
e
r
a
r
y

A
r
t
i
s
t
i
c

E
f
f
e
c
t
i
v
e
n
e
s
s
 
a
s

d
e
t
e
r
m
i
n
e
d
 
b
y
 
w
o
r
k

i
t
s
e
l
f
 
(
l
a
n
g
u
a
g
e

f
r
e
q
u
e
n
t
l
y
 
c
a
l
l
s

a
t
t
e
n
t
i
o
n
 
t
o

i
t
s
e
l
f
)

I
m
p
e
r
a
t
i
v
e
 
a
n
d
 
i
n
t
e
r
-

r
o
,
,
t
i
v
e

e
r
r
o
g
a
t
i
v
e

S
u
b
j
u
n
c
t
i
v
e

A
l
l
 
t
y
p
e
s
 
G
S
 
a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
i
n
t
e
r
n
a
l

p
u
r
p
o
s
e

C
.
 
U
s
e
 
o
f
 
q
u
e
s
t
i
o
n
s

z
e
l
d
o
n
 
u
s
e
d
 
e
x
c
e
p
t

p
e
r
h
a
p
s
 
a
s
 
t
r
a
n
s
i
-

t
i
o
n
s

D
.
 
V
o
i
c
e

E
m
p
h
a
s
i
s
 
o
n
 
p
a
s
s
i
v
e

U
sed

r
h
e
t
o
r
i
c
a
l
l
y

to direct m
ac.

t
i
e
i
n
g

U
s
e
d
 
o
 
e
x
p
l
o
r
e

E
.
P
e
r
s
o
n

A
l
m
o
s
t
 
e
n
t
i
r
e
l
y

t
h
i
r
d
 
p
e
r
s
o
n
:
 
v
e
r
y

f
e
w
 
a
p
p
e
a
l
s
 
t
o
 
t
h
e

i
n
d
e
f
i
n
i
t
e
 
"
y
o
u
"
,
 
o
r

t
h
e
 
e
d
i
t
o
r
i
a
l
 
"
w
e
"

P
r
e
d
o
m
i
n
a
n
t
 
u
s
e
 
o
f

a
c
t
i
v
e

P
r
e
q
u
e
n
t
l
,
y
 
u
s
e
s
 
f
i
r
s
t

a
n
d
 
s
e
c
o
n
d
 
p
e
r
s
o
n
 
a
g
e

p
r
o
a
c
h
 
f
o
r
 
t
h
e
 
e
t
h
i
c
a
l

a
n
d
 
p
a
t
h
e
t
i
c
 
a
p
p
e
a
l
s

U
s
e
s
 
a
l
l
 
p
e
r
s
o
n
s
 
t
o

a
c
h
i
e
v
e
 
t
h
e
 
n
e
c
e
s
-

s
a
r
y
 
f
r
e
e
d
o
m
 
o
f

e
x
p
l
o
r
a
t
i
o
n
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A
r
e
e
.
 
o
f
 
C
o
m
o
a
r
i
s
o
n

I
V
.
 
V
o
c
a
b
u
l
a
r
y

A
.
 
X
x
a
c
t
n
e
s
s

B
.
 
L
i
t
e
r
a
l
n
e
s
s

I
n
f
o
r
m
a
t
i
v
e

S
c
i
e
n
t
i
f
i
c

A
r
g
u
m
e
n
t
a
t
i
v
e

R
h
e
t
o
r
i
c
a
l

I
t
t
p
/
o
r
a
t
o
r
y

D
i
a
l
e
c
t
i
c

P
o
e
t
i
c
/
l
i
t
e
r
a
r
y

A
r
t
i
s
t
i
c

U
s
e
s
 
j
a
r
g
o
n
 
a
n
d

o
t
h
e
r
 
t
e
c
h
n
i
c
a
l

t
e
r
m
s
 
f
o
r
 
e
c
o
a
c
q
r

S
e
e
k
s
 
o
n
e
-
t
o
-
o
n
e

d
e
n
o
t
a
t
i
v
e
 
r
a
t
i
o

b
e
t
w
e
e
n
 
s
y
m
b
o
l

a
n
d
 
r
e
f
e
r
e
n
t
:

4
!
i
n
c
i
s
e
,
 
p
r
e
c
i
s
e
,

S
e
e
k
s
 
t
o
 
a
p
p
e
a
r
 
c
e
r
-

t
a
i
n
 
a
n
d
 
a
u
t
b
o
r
i
t
a
p

t
i
v
e
 
t
h
r
o
u
g
h
 
u
s
e
 
o
f

e
x
p
e
r
t
-
s
o
u
n
d
i
n
g

t
e
r
m
i
n
o
l
o
g
y

M
a
y
 
b
e
 
i
n
t
e
n
t
i
o
n
-

a
l
l
y
 
w
o
r
d
y
 
e
n
d
 
a
s
p

b
i
g
u
o
u
s

i
m
b
i
g
u
i
t
y
 
i
s
 
a
 
v
i
r
t
u
e
,

s
i
n
c
e
 
i
t
 
i
n
d
i
c
a
t
e
s
 
a

l
a
c
k
 
a
 
c
e
r
t
a
i
n
t
y

w
h
i
c
h
 
p
r
o
m
o
t
e
s
 
e

p
l
o
r
a
t
i
o
n

W
o
k
s
 
w
i
t
h
 
d
e
f
-

i
n
i
t
i
o
a
s
 
t
e
n
t
e
r

t
i
v
e
 
e
n
o
u
g
h
 
t
o

e
n
c
o
u
r
a
g
e
 
t
i
e

e
x
p
l
o
r
a
t
i
o
n

W
o
r
d
s
 
a
n
d
 
a
m
b
i
g
u
i
t
y

c
a
l
/
 
a
t
t
e
n
t
i
o
n
 
t
o

t
h
o
t
s
e
l
v
e
s

A
m
b
i
g
u
i
t
y
 
s
o
m
e
t
i
m
e

u
s
e
d
 
f
o
r

.
,
,
i
(
o
.
k
a
s
y

a
n
d
 
f
o
r
 
o
t
h
e
r

e
f
f
e
c
t
s

P
a
n
a
y
 
d
e
n
o
t
a
t
i
v
e
;

a
v
o
i
d
s
 
f
i
g
u
r
a
t
i
v
e
,

s
u
g
g
e
s
t
i
v
e
 
l
a
n
g
u
a
g
e

A
v
o
i
d
s
 
c
o
l
l
o
q
u
i
a
l
,

i
n
f
o
r
m
a
l
 
t
e
r
m
s
 
a
n
d

c
o
n
t
r
a
c
t
i
o
n
s

G
r
e
a
t
 
u
s
e
 
o
f
 
c
o
n

n
c
t
a
t
i
v
e
 
w
o
r
d
s
,

h
i
g
h
l
y
 
e
m
o
t
i
o
n
a
l
,

f
i
g
u
r
a
t
i
v
e

M
a
y
 
s
e
e
k
 
c
o
l
l
o
q
u
i
a
l

a
w
l
 
o
t
h
e
r
 
i
n
f
o
r
m
a
l

a
p
p
e
a
l
s
 
t
o
 
c
o
m
m
o
n

f
o
l
k

C
.
 
L
e
v
e
l
 
o
f

A
b
s
t
r
a
c
t
i
o
n

M
o
v
e
s
 
a
t
 
t
h
e
 
l
o
w
e
s
t

l
e
v
e
l
 
o
f
 
a
b
s
t
r
a
c
t
i
o
n

m
a
d
e
 
p
o
s
s
i
b
l
e
 
b
y
 
t
h
e

s
u
b
j
e
c
t

M
a
y
 
i
n
t
e
n
t
i
o
n
a
l
l
y

m
o
v
e
 
u
p
 
t
h
e
 
a
b
s
t
r
a
c
-

t
i
o
n
 
l
a
d
d
e
r
 
h
i
g
h
e
r

t
h
a
n
 
t
h
e
 
s
u
b
j
e
c
t

i
t
s
e
l
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WESTERN STATE COLLEGE OF COLORADO

TI2 NATURE OF PIE COURSE

A. This course shall inve tigate the process of oral communication as a

purposive action.

R. The most useful mthod of examining the process of oral cummunicatim, for

the purposes of this class, is the method the. seeks answers to such

questions as:

1. What is oral communication?

2. What ligitimate purnoses can be achieved by oral communication?

3. What imlortant variables can he used to achieve no purnose?

h. Viet are the stens in the process of purposive oral ommun4ention?

5. WrIat are tle more imnortant kinds of -reakdoms in nurlo-ive communication?

6. That are some general remedies or solutions to these brelkdowne

C. This course is primarily a skills course:

The primary purpose of this section of Communications is L.) :1ring

each student to that level of achievement in oral communication which, is

necessary to achieve his purposes in the common demands of the various aspacts

of qis college program and in everyday living.

D. For the purposes of this course, the purposes of oral communication shall

be grouped into four major categories:

1. Dialectic

P. Informative

3. Rhetoric

Artistie

E. Since tlis is to :le a skills course, tie work will be organi-ed around

several projects Whicl aim to improve ihe students worI in eac'l of the

four major purposes.
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F. The work of this course will ,e divided into an entro6urtion and four units,

based on various purposes of speech activities, while the subject -atter of

the entire course will remain constant.

G. This syllabus is proposed with the following undentandino:

1. Use the syllabus as a guide, not a master, Feaell7ree to ada pi', its

suggestions to the needs and capabilites of your etudents.

2. Keep in mind that the total problem is purposive oral communication

not diction, logic, pronunciation, or types of speeehes - or any

combination of these.

3. For every unit there are many more activities suggests' theta you

can possibly use. You are to choose or to add to these possibilities.

14. Re careful to choose aettvites that will result in variW assignments.

Do not eelert only formal speeches for the whole course.

5. Every student should have an assignment for every class 'eur, if po-sible.

6. No student should be asked to perform in a social vacuum. He should

always ee asked to speak to someone or some group. Sirulat3 cellege

situations(Oral exams, class discussions, oral reports) or outside

of college situations (speeches to typical groups, reports fr a buiiness

organization.)

7. This syllabus is designed for average sections.

8. It is hoped that this will expand and improve by your keeping kf a

record of the assignments that you work out and find suceessful

9.

H. All of the projects will be based or theme selected by the teacher Pet all

individual assignments must treat various aspects. This is to elarif and

separate purnose from subject matter.

I. The theme will 'le concerned with selr-analysis or norsonal itvolverftnnt

in order to create the ideal communications situation,
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Suggested topics are:

1. ThP role of the individual ina democratic society?

What is my generation really like?

3. Coll-ge age values?

h. What is my learning quotient?

5. What are my learning goals?

6. Row to stay in college?

UNIT ONE - THE NATURE OF COMMUNICATION

Purpose of the Unit

1. To define communication

2. To introduce the student to all the elements of the communication

process.

3. To show that communication is not a thIng but a process.

4. To provide the student with an overview of the field of speech.

5. To provide a basis for all evaluation of work darning the quarter.

Content of Unit

Specifically the basis for the adaptation to purpose will include the

following elements of the communication process.

1. The source want to (epress himself - to share an experience,

gain information, convey information, give directions, obtain

acceptance or agreeeent, or get something done.

2. He "encodes" his ideas into a message in the form of written or

spoken language. The message is tge essential thought of the

communication pro(ess--the reason for communicating and the

subject matter to be communicted.
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3. The messa,a is transmitted througq such channels as ortho-graphic

signs, graphic signs, light vibrations, air vibrations, electrical

impulses, and electromagnetic waves.

4. The receiver "decodes" or translates the message into the form of

langlage that is meaningful to him (or, if the ccmmunication is

fauLty0 meaningless.)

5. I've message produces an effect when the receiver reacts to it as

ma understands. it.

141AT AT KINO3 OF BRTAKDOAS 14 COMM"NICATION?

"The 0ziastlilitles for breakdowns in the intricate process of co-wniration

are nu serous, and they can occur at several points. We -hall suggest here only

a let somewhat obvious, but no dobt especially significant (lecause so common),

pouibilities.

Breakdowns may occur at the source. (1) The communicator may not ha.e a

G.ear conception of his purpose or main idea; (2) he nay lack the proper infor-

nation for developing his main idea; (3) he may "get in the way" of his message

because he forgets, or is unaware of, those qualities that make for effective

communication; (4) he may oe deficient in organizing his materials and in

thinking coherently and logically; 0) he may lack the vocabulary necessary

for proper expression of his ideas; (6) he may not be aware of all of the

visiblei and audible symbols that mke up his massage; (7) he may have ani

inaccurate conception of the nature of the receiver or of the receiver's

participatimi in the act of communication; (8) he may have a fault, attitude

n''out his function as a speaker.

Similar breakdowns may 0,cur within the reb-a e. (Of course, the-e

will be some overlapping between this set of breakdowns anci those just descrined,
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because the sot re is directly responsi^le for the message.) (1) The -essage

may lack a clelar purnose or central i'iea; (1) it may suffer fro- poor or-an;-ation

incoherence, or faulty logic; (3) it may be deficif-nt in vocibulary 'nd sentence

structure; (4) it may not be adapted to the receiver; (5) it may not be suPfi-

cient:y interesting or significant to hold attention; and (6) a written message

ma; suffer from poor handwriting, typing, or printing.

Such breakdowns as the following may occur through the channel: (1) The

sound waves may be adversely affected by distracting noises, distance, poor

acoustics, and the like; (2) the light waves may be affected by distance or

by distracting light waves; (3) public-address systems, radio, and television

are subject to mechaK)cal defects.

Rreakdowns may also occur at the receiver. (1) He may not be "attending"

(listening and observind)--his physical presence is not guarantee of mental

alertness; (2) he may diPicient in the faculty of hearing or sight or ',oth;

(3) he may not understand the words and other s7e,ols in the message: (b)

he may ne er have expe ieced Uhe ideas presented My the source, .nd may there

fore find them pilanin;aess, or. make inaccurrate suhstitutione for Viem fron

realm of his own experience; (5) he may be unduly prejudiced toward the

messa:e or source.

WHAT ARE 3O 4b REMMDIES FOR eiREAKDOWAS?

Necessarily, any attempt to prescribe remedies for the breakdowns in com-

munication is subject to oversimplification and overlapping. however, remedies

are definitely needed, and following are some brief suggestions for those

remedies.

First, the source has at his command certain remedies. (1) He car prepare

his message adequately- -its purnose, main idea, details of content, organization,

and develop-ent; (2) he can utilize the resources of effective communication

inherent in his own nature--competence, character, and pers-mality--
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(3) he can diaglose the communication situation, that is, the occasion and the

audience; (14).71e can understand the problems of reading and listening; (5) he

can study the ironlicat'ons of feedback and adapt accordingly.

Second, sev^ral remedies reside in the message. (1) It can have a clear

purpose rod main idea; (2) it ran 'le clearly organized and logically develoned;

(3) it can have proper word choice and sentence structure; (h) it can offer

idom that appeal to the attention and interest of the receiver.

Third, breakdowns in the channel can be remedied if the channel is as

c*.ear as possible--free from distortions in light or sound waves, which can

ae prevented by the proper attention to distance, lighting, sound equipment,

and the like.

Fourth, breakdowns that take place at the receiver can be remedied through

efforts of both the source and the receiver. The source can do his part to

assure effective communication by (1) understanding the role of the receiver

in the communication process; (/) analyzing the nature of the receiver and the

circumstances under which he will receive the message; (3) making the necessary

adaptions according to his und-rstanding of the receiver and the situation.

The rereiver can do his part by (1) understanding his role and respon

in the communication process; (2) making h"mself A better list'ner through some

of the methods available to him.

These suggestions may appear to make communication a formidable task or

to place too much emphasis upon separate and distinct elements of the process;

but the rewards of successful communication are well worth the attention paid,

at this point, to its separate elements. effective communication in virtually

a 11 situations is definitely possible, and indisputably desirable; and the

methods that lead to it may be clearly laid out before use
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THE NATURE OF GOOD 3PEECH

The foregcing analysis of the communication process suggests the qualities

that charactarize good oral communication; and good oral communication is good

speech. Giod speech reflects a clear purpose and central idea, a well-organized

message (.or speech composition) that is based on an outline comnosed of adequate

heading.; and subheadings. This message is presented in clear and understandable

language, spoken with clarity and meaning, and is aimed toward a specific

livcener under a definite set of circumstances.

It goes without saying that this message must consist of good, "solid,"

:ontent that meets all reasnnable tests of accuracy and validity. In fact,

we are assuming throughout this book that the speaker "has something to say"--

that he lamswhat he is talking about" nd that he has made adequate preparation

for speaking, whether it be in a formal or an informal situation. We are assuming

furthermore, that a person will constantly draw upon his general fund of knowledge

and esperience, that he will use the resources provided by courses other than

the one called "speech" and that he will make use of the mthods set forth at

several points in this book. This body of knowledge is, of course, a prere-

quisite to effective and responsible speaking.

We must, however, be more specific. Let us look at the standards of good

speech in terms of the Composition and the delivery of the message. 'le will

consider the composition in 1 ght of the Materials of the speech and the speakertg

treatment of the materials; we will consider the delivery in light of the

elements of the audible and visible expression of the speech. The standards

are presented here in chart form, to serve as a check list ,"or ready reference.

The failure of a speaker to communicate - -that is, the failure of his effoTit,

to measure up to the standards outlined in the left side of the c art--means,

of course, that something has gone wrong. However, there are especially common

and crucial instances of difficulties that may be responsible for the failure

of a speech, and we analyze them on the right side of the chart.
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SUCCESSFUL SPSAKING

TiE COhPOSITIJN

The Materials

1. Subject matter must ber pertinent to the occasion and audience.

2. The content of the speech must be made interesting.

3. The speech should have abund nt concrete examplesmaterials that create

word pictures and definite situations.

4. The materials of the speech should be vari^d.

5. The speech should offer adequate proof of its cmterntions.

6. The amount of material mu3t be adapted to the tims limit.

7. The ideas should be worthwhile to the listener.

Organization of the Materials

1. The opening should be attention-getting and pertinent,

2. The central idea and purpose of the speech should be presented clearly.

3. The development of the ideas should be logical, coherent, and easy to follow.

4. The conclusion should be clear and emphatic.

TIE DELIVERY

Audible Expression

1. The speaker should talk clen-ly and distinctly.

2. The speaker should adjust his volume to the situation.

3. The speaker should maintain a good ra'eneitier too fast nor too slaw.

b. The speaker should adjust the pitch of his voice to assure maYimum directness.

5. The speaker's voice should be lively and dynamic.

6. The speaker should modulate his voice for variety and emphasis of import-int

ideas.



Visible Expression

1. The speaker must ma'ce a good approach and create a good imnression bpforp

he starts to speak.

2. Vhe appearnacc of the speaker should be pleasing; and appropriate.

3. Tie posture of the speaker should reveal his alertness.

4. The speaker should maintain eye-contact--he must look directly at his

audienc=.

5 His facial expression should give evidence of friendliness and eagerness

to communicate with his audience.

6. "ae speaker should be lively, dynamic, and enthusiastic.

7 He should use bodily activity to supplement the toher means of expression,

WERE SPEECg GOES WRONG

TIE COMPOSITION

The Materials

I. Excessive subjertivity (not thinking of others); inadequate diagnosis of

the occasion and audience.

2. Poor choice of subject.

3. Lack of materials to get and hold attention.

h. Lack of variety.

5. Inadequate substance--lack of clarity of purpose or lack of proof.

6. Inexact or "fuzzy" language.

7. Lack of! Important ideas.

Organization of the Materials

1. Poor introduction.

2. Vague central idea.

3. Inadequate development.

h. ?oor conclusion.
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Audible Expression

1. Indistinctness.

2. Inadequte volume--toolittle or too much.

3. Inadequate rate--toeast or too slow.

1. Little "life" in the voice--insufficient variety or enthusi-sm.

5. Monotonous voice.

6. Inadequate variety and lack of stress on key ideas.

Visible Expression

1. Poor initial irpression.

2. Poor appearance.

3. Poor posture.

4. Poor contact with audience.

5. Poor facial expression.

6. Little "life" in bearing and manner.

7. Meanimie-s or random movement, or none at all.

This long list of standards may bring to rind questions as to whether we

are not setting up imnossible demands, standards thnt even the "est of ,peakers

can seldom eet, and whether we are not fragmenting the process of speakaig

to the extent tiat it becomes an artificial a'fair, lacking any semblance

of naturalness ans synthesis. These are meaningful questions, nnd 'hey deserve

thoughtful answers.

First, this analysis of speech standards sets before us the goal toward

which we should strive in our efforts to communicate effectively through oral

discourse.

Second, we consider this list a useful and tangible means of setting forth

criteria that we should keep in mind when we speak. Any kind of analysis runs
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the risk of fragmentation and artificiality; but there is no alternative if

we seek to understand this details and the elements of the subject being analyzed.

We should remember:, too, twat the rewards of understanding these criteria

and or translating their into practice are great. If we wish to speak for a

purpose--to make our fleas clear, to convice others of our way of thinking,

to get others to act cs we wish--me must know how to speak effectively.

In essence, then, W7 have tried in the preceding pages to provide an

understanding of the communication process as it takes form in the speech

situation, and to indicate the norms we must ear in mind to talk to others

ef'Pectively. 'he fore; ping analysis provides us with a framework upon which

to build a program of :instruction in the fundamentals of eral communication--

a program to which we vial turn our attention in the various units."

--Kenneth G. Hance, Principles of Speakin&

The remainder if the course will be divided inl:o four units based on the

four major puvoses of language accepted in communications. In each

unit wa wi ll learn how:

a. Tie speaker adapts

b. message

0. Ita delivery

d. 'o secure the desired respnnse from a specific audience at a

spocific occasion!,

Assignvents

1. tsluate a speaker in terms of suggetions given above. 'low well does

he measire up?

Outaide read'ng and reports (use bibliography)

3. Te-t

4. See 'snit 3

5. Stud' of speeches in text
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ULit I - DIALECTIC

Two recognized speech activities will be used to demonstrate dialectic

methods and improve student mills in this area; interview and discussion

INTERVIEW

A. Subject Matter Cor,ent for Course.

1. Definition: We use the term interview to refer to a specialized pattern

of verbal interaction -- initiated for a specific purpose, and focused

on cm specific content area, with consequent-elemineion of etraneous
im

matelal. Moreover, the iwerview is a pattern of interaction in which

tri sole relationship of interviewer and respondent is highly specihli7ed,

Its specific characteristics depending somewhat on the purpose and

character of the interview.

2. The Interview as Communication

a. The communication which we have with people we know is not only

more numerous, but is apt to be more frank and more personal than

those in formal interview.

b. To the extent that the interviewer fails to obtain full communication

of the relevant items, the interview becomes biasA and the conKausions

inaccurate.

c. What the interview communications situation requires is some technique

by which he can obtain in a relatively short tine the special items

of information which are needed.

d. The imnortance and prominence of the intervewing fiinrt.ion varies

with preessions. (Medicine, law. business, and education)

3. Skills of the Interviewer

a. The interviewer must create and maintain an atmosphere in wUch the

respondent feels that he is fully understood and in which he is

safe to communicate fully without fear of being judged, criticized

or misinterpreted.
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in which he does n)t need to be on the defensive.

c. As the interviewo? focuses attention on the content of the communication

the respondent 713 encouraged to cinsider the topic more deeply and

to explore um,/ fully and frankly his own position.

d0 This type of interaction also keeps the communication sharply

focuses on {he topic in which the interviewer is interested,

e. The interviewer must possess certain skills that enable him to

achieve tt) required patter of interaction.

1. Dychological analysis of interviewee

a. Human behavior is directed towards goals. As the need or

desire of an individual is linked to a specific goal

which he sees as a means of satisfying the need, there

are generated in him specific corms to move toward that goal.

This cnmbination of need within the individual and

perceived goal is what we slall call motive.

Try to discover the individual's motives as soon as

possible so that the interview can become one mens of

satisfying his motives.

Discover attitudes

Predispositions to behave in certain ways are what

we call attitudes. Discovering these attitudes can

be a great tirresaver and may be part of the information

that you seek.

c. The interviewer must be adept at formulating objectives.

d. The interviewer must be adept at listening.

e. The interviewer must be adept at organizing questions.

f. The interviewer must be adept at wording questions.
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h. Steps in formulating the message.

A. Formulating objectives

1. Stating the purpose of the survey fully.

2. Thinking out what kiwis of information must be o '-twined

in order to meet his purpose.

3. Drawing up a questionaire IA sucl a way tint the answers

will fulfill the specific objectiwes of 2.

B. Wording of questions

1. Open questions

2. Closed questions

3. questions to get information

4. Questions to reveal attitudes

5. luestions to reveal goals

6. 'questions to reveal frame or reference.

7. 'questions to test valididtv of answers.

C. Order of questions

1. Funnel sequence

Sample: a. Row do you think this country is gettinc along

in its relations with other countries?

b. How do you think we are doing in our rely :Ions

with Russia?

c. Do you think we ought to be dealing with

Aussie differently from the uty we are now?

d. (if yes) What should we be doing differently?

e. Some people say we should get tougher with Russia

and others think we are too tough as it is.

'low do you feel?

Inverted funnel

3. Attitude scale
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1. Politeness

2. Clarity of presentation

3. Listening attitude

5. Respondent breandowns

A. The resp9ndent may fa it to understand the purpose of the question,

and the kind of answer that is needed.

B. The language or concepts in the question are beyond the respondents

comprehension.

C. The respondent may lack the information or background of experience

necessary to answer the question.

D. The respondent may not remember the informvtion called for.

E. The respondent may not be able to verbalize ,pie feelings.

F. The respondent may feel that the question does not fit the purpose of

the interview as it was explained to him and as A has been developed up

to this point in the interview.

G. A respondent may perceive a question as going beyond the limits of
s

what he is willing to admit to the interviewer.

H. Finally, the resnondent may consider the interviewer "out of range",

unable to understand his true feelings.

(Note: stress listening in this interview unit for through long experience

in being communicated *Ith, we learn to anticipate what is going to be said and

therefore do not listen well. We hear only what we expect to hear. As a reset,

the person to whom a communication is addressed, whether it is a question or answer-

is very likely to spend some of his attention and energy on trying to evaluate it ..;r1

terms of the possible motives of the sender, or of its adaptability to his own

needs, including his need to make a certain impression. Both parties to communication

are coding or classifying. They are constantly evaluating, sorting, accepting, rejectir,

and assimilating. This tendency to overevaluate constitues a problem in interviewing.)



-80-

BIBLIOIRAP1Y

Bingham, Waite" Van Dyke, How to Interview, New York: Harper, 1959.

Kahn, Rohr Louis, The Dynamics of Intery1=12g, New York: Wiley, 1957.

Maier, rarman Rayrond Frederick, The praisai Interview, New York: Wiley, 1188.

Weiri.and, James Davis, Personnel Interviewing, New York: Ronald Press Co., 1952.



COMUNICATION III SPRING, 1967

WESTERN STATE COLLEGE OF COLORADO

MATERIALS: Harbrace Handbook
Casebooks, es selected by the individual instructor.

(Mr. Busey informs us that additions', casebooks may be obtained by
the second half of the quarter if they are ordered early in the

terns for those who .might like to ma%e a last .minute decision to
work with this form of controlled approach.)

Toward Liberal Education, ad. lib.

The emphasis placed on other materials in teaching the term paper
limits the Reader to incidental use as far as most teachers of
Communications III are concerned.

Savage Library, in tom.

GUIDELINES FOR THE COURSE:

Harbrace Handbook, Sections 32 and 33, particularly the adaptation
of the MLA form in Section 33.

In -class themes: Two. One should be written early in the quarter
and one at the end of the quarter. These serve a dual purpose:

1) To give the instructor a notion of how much the
student's writing has improved during the term.

2) To give the lastructor a stylistic sample to serve
as a check against plagiarism in the longer papers.

Summary andkarleau: One exercise in the writing of accurate
summary, stressing that summarizationtzglEible to Quotation
and that it must also be documented. Paraphrase writing as
the individual instructor chooses.

Researchlmp_rst: Two - with full "apparatus": outline, notes, arid

and bibliography. One before mid -term; one after

jalmaap Ten to fifteen pages at the longest. Seven to
ten page papers militate against over-quotation
and plagiarism and tend to demand careful marshalling
of sources, while at the same time providing sufficient
practice in technique.

The one-short, one-longer pattern is an effective one
for the course.

1=2,

A. Using full library resources:
1. Open topic, open resources. Not highly

recommended because of temptation to plagiariam.
2. Open topic with recency limitation on source

materials, such as to periodicals published
during the current year.

3. Topics from the area of the student's major field.
4. Topics on a single theme, such as the futurist one,

stressing students' areas of interest.
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5. Current and controversial issues, Ares sting
opinions pro, con and conclusions.

6. Comparative studies: for example, "The Fine
Arts and the Useful. Arts" or "Niebuhr's
Christianity and Wstentialivms" usin3TLE
as springboard and proceeding to librau re-
sources. Or, for an initial paper, a :Andy
of articles on the same subject in seisral
major encyclopedias.

7. Critical Analyses of literary works, supported
by reference to major critics.

B. Using limited resources:

1. Casebook studies confined to the mi.terial therein.

2. Casebook studies supplemented by a:her library
materials.

3. Studies based upon a single comer of materials
like a collection of plays or sho:t stories,
with supplanentary library researh.

4. One-source a ers for slow secticVs, such as
A Day in History one newspaperror "The
Biography of a Word ( no ). Thesc give
practice in selection and organizaion and
technique before presenting the bwildering
challenge of selecting a broader s*ject to
be supported by longer bibliography.

Tests: ad. lib. In a course of this sort, every paper is :6 test.
There is no extensive body of subject matter over whicl. a den
partmentel test could or should be given. For such matters
as vocabulary, technique, and reading knowledge, of esslys that
may be assigned, instructors are requested to use their own
discretion.

Some recommended strasedl.1,A..w:

Controlled asps ac, of various kinds are valuable instructional
devices; as well, as barriers to dishonesty.

1. Through materials, as described above.
2. Through basic patterns like the pro-con, conclusions

one; or the five-step problem-solving one; or a pre-
scribed type of analysis for literary - critical subjects.

3. Through calendar. This sort of thing is hapful even
for some disorganized graduate students. Set up dates
on which you wish to see preliminary materials in some
such sequence as a) final choice of subject b) tents.
tive bibliography c) tentative outline, supported by
notes d) completed paper, with or without preliminary
papers for comparative purposes.
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Continual stress on such originality as the research ma-
allows; that is in the plan, in transitions, and
inFinclusions.

Oral re orts, either in the form of individual summaries
o mportant findings or in a symposium at the
end of a prOect, if the committee approach has
been used in the research and presentation. These can
give the "feel" mature, professional reporting on
research results.

Write lab sessions, as they seem needed.

Individual conferences, carefully scheduled, in lieu
of a certain number of class sessions (probably
two) at the crucial planning stage.

Not recommended for a coordination term: The Investigative Report. Several
hundred freshmen doing this sort of "primary research" could drive both

campus and community mad.
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Interviewing Class Activity I

1. Have the student:

a. iormulate objectives for a questionaire

b. Word the questions

c. Orgainize the questions

d. Ask the questions

based on the general theme to be used by Mat Llass.

ror example: If you use the theme 'What is my generalAon really like? c'

have each student formulate interview questions on tics within

the main subject such as:

1. What is the Gunnison business mangs attitude towari the

college students manner of dress?

2. What are student attitudes toward cheating?

3. What are my generationgs attitudes toward seTual morals?

It. What are the faulty attitudes toward student scholarshin?

5. What changes dodbrm supervisors feel have taken place in

students in the last few years?

6, And so for, and so forth.

Interviewing Class Activity No. 2.

Bring in a visitor to class who has specific information concerning the theme.

Have three different sutdent interviews of this person in front of the e lass

have each student formulate different interview objectives. Discuss the effectiveness

of each interview.

Interviewing Class Activity NO. 3.

Have each member of the class interview another member of the class for the

purposm of introducing them to the class. The actual class introduction can be

usod to evaluate the success of the interview.
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Interviewing Class Activity No. 4.

The instructor will announce to the aass that they will be tested on

certain assigned reading material. qe will not discuss the reading material,

but he will allow the awls as a whole to interview his as the Nature and content

of the test. The succ-ss of the interview will be the grade re,eived.

Interviewing Class Activity No. 5.

Rave each stulent interview a nerson who is news, and write an article

intended for publication in a specific newspaper or magazine.

Interviewing Class Activity No. 6.

Tell file students that they will all be interviewed for a specific job.

Discuss thf reasons why a certain ono would Iget the job.



- 86 -

Unit I - DIALECTIC

DISCUSSION

Since disucssion is a complicated indeavcr, a definition of termsmill help

to limit the type of discussion here presented. The general terms discUssion

and public discussion include almost any conside.'ation of problems. The term

group discussion, as we use it, is more limited: *t describes an activity that

enables a number of cooperative people ho talk frael4 ..,out a problem. This

activity excludes the conventionla tyre of pu lic speaking. It also excludes

social conversation. Nor is it debate, a specific kid of argumentative -peaking

under prescribed rules. It is not in interview, nor, Arictly speaking, is it

the conference, although with tie conference the disting,dsUng differences

become less obvious. The group discussion process has letn varied in so many

ways to meet the demands of audiences that one must be guided by the actual

proceedings to make any difinition clear.

In group discussion a number of"participants deliberate seiously with only

mintrla restrainta. The members are not concerned with advocating an already

determined stand even though they may have reached such a point ii their own

thinking; instead, they agree to cooperate with one another until ..he group as

a unit has reached a solution to a problem. Their prupose is to imuire in order

to learn all aspects of a problem and to solve it. Although the- acc, disarree,

and usually do, they also try to stress areas of zwreement in arrivi t at the

answer they seek. Group discussion proceeds ',est when one mem er of Ve group

acts as'a leader to hel-, the group advance from the 16gical t( tie

logical end of the discussion.



Group discussion is most often confused with de^)lte, but the two arql-ities

differ in nurpose, in format, and in the attitude of the participants. ni-russion

should precede debate because its purpose in inquire, whereas the purpose of

debate is advocacy of a solution. Assume that a new session of Convress is beginning.

As the House or Senate is orgainized, members ruch to introduce bills for consider-

ation v their colleagues. To introduce a bill is t,-.0 attempt to get a problem

diseussedi Normally the bills are referred to an appilpribte committee for

consideration. The committee will discuss the bills, ga-,her all the pertinent

information they can obtain by calling in expert witnesses to testify, by having

their staff members conduct research, or by having privet rEvearch groups

study the problem. When the committee has thus informed itself, the members

discuss the problem and eventually write a majority report which they submit to

the parent body, the House or the Senate. Several solutions to the problem may

be offered. If so, other solutions, minority reports, may be presenvid. 'here

the process of inquiry changes and the process of advocacy tr parliameltary

debate begins. Affirmeive and negative arguments are given concerning he adontion

of the bill reported by the majority of the committee; amendments may be ,dvorated

and either adopted or rejected; but finally, after the process of advocacy

is completed, a vote is taken to determine the fate of tie legislation. If he

vote is favoratle, the bill is adopted. The practical application of tle

discussion-debate continuum is observed.

In wlatever practical situation group discussion is used, the techniques mad

vary, but the underlying philosophy remains the same. Although some discussions,

such as the round table, the committee meeting, or the grand jury meeting, are

not intended for audiences, other discussions, the panel, the symposium, and the

forum, are planned for audiences. Some audiences participate in the discussion.

Whatever the format, the participants should remeber that they are acting as a

group studying a question. Group activity offers the participants the opportuniy

to learn about the subject under discussion, about the methods of discussion,
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and something about themselves. If each is fully prepared to discuss the question,

he will learn new aspects of the problem as he pools his information with that

of his fellow participants. If there is a true interaction of ideas tested by

otter members of the group, henuine growth will result. 4s the narticipants

observe the real ctions of others to their questions and comments, they will have

the onportunity to 1nrn how others reach conclusions. As the di "cussion progregses,

they will learn the values as well as the limitations of this metklod. It requires

real skill to move the discussion ahead, to limit cleated cross talk, and to rtress

areas of agreement. As the group earnestly strives to answer its question or to

reach a solution to its problem, new attitudes, revised beliefs, realeased

tensions, and changed opinions should result. These by-products of discussion

are almost as important as the solution discovered°

The forms of disdussion serve to help the citizens of a democracy to solve

their problems. Students learning to use these forms shold discuss questions

relaild to current issues.

Groups discussion is useful only if the members of the group have a real

problem to solve and if they all agree on what that prolllem is. A disucssion

will he profitable if the problem deserves solution; if it is worth the time

spent on it; if it is either timely or timeless; i" it can he s-Aved in the time

available; and if the group is competent to solve it. any questions are not

suitable because they do not meet these criteria. A question that has pssed the

discussion stage, i.e., one that the members cannot consider with open minds,

is problbly not appropriate for discussion. If' the groups is resdy to argue the

soundness of solutions, it may be too late for profitable inquiry to take place.

Some questions that wyould profit from discussion are hemp red form the ouste

because they are poorly worded. A topic such as "The Afircan Problem" is not
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satisfactory because it is far too hroad. A quertion such as "Should 'he United

States intervene in a country about to succumb to Communist 'nfiltration?" is

not good hecause the discussants are likely to start debating "yes" or "no".

Such questions as "',that should be the role of the lederal govern-ent in education?"

are Fetter because they indicate that no solution is readily available without

inquiry. Group discussion is most profitable when tA'uly interrogative questions

are considered. Although no question can be worded pasfectly, every attempY,

should be made to promote a worthwhile discussion,

Good group discussions are planned. Far too often 'ieople expect miracles to

the place just because they are seated in a circle ready to discuss. Preparation

includes more than the sating arrangements, although the:' are not an insignificant

detail. The person usually responsihln for this preparatitri is the leader. It

may be true that a leader will usually emerge from err grow, but it is het+er

if that person knows ahead of time what is expected of 115m ;o that hecan avoid

some of the liritations of the discussion method. 'is shout( possess more than

a knowledge of discussion metlods, important a- that krovilecte is. In fart. he

should he better prepared on tie topic for Aiscussion '.1.1:n any other p-rticipant,

for it is his duty to explain to the group the general procedu'e that will be

followed and the methods he will use in eliciting in'ormation slid in helping the

disucssion progress. Impartially he should ask thou;lt-provoking luestions to

stimulate the discussion, to provide running summaries of the progress made,

to quiet the too talkative members, and to obtain con, rents from those who are

less active. le must keep the over. -all discussion in view at all tirws and see

...,that necessary information is not oer-looked. le MlIf'6 lead the group btr smooth

transitions form one aspect of the question to anothei1 Whenever possible,

he should try to get the information from some other wilber, but if that irformation

is not forthcoming, he should suggest the contribute. in hiLlelf. Although he is

just as much a paricipart as the others, his added duties a, leafier and his

objective attitude will make his contributions different from those of the others.



-90

The ideal leader is one who possesses excellent judoent, appears mentally

alert, exercises self-restraint, displays a sense of humor, demonstrates tact

and diplomacy, and inspires confidence among the participants. Although these

qualities may be rare in one individual, students learning to lead discussion

should be aware of these techniques and try to develop them.

The participants should possess many of the same qualitiem is the lender,

but it is not likely thn, all mem ers will demonstrate them in all disucesions.

Whatever their endowments, the participants must be well prepared; they must

keep to the subject belng discussed; and they must adapt thier thoughts and expression

to the groups activ14. Each has the im .ortant responsiblity of critically

listening to his colleagues and of helping to move the discussion forward.

Participants can ask questions as well as answer them. By making their con-

tributions timelj and pertinent and by trying to follow an organized discussion

pattern, they ,:an help the leader achieve what he attempts to reach, a sound

solution,

Participants taking part in group discussion for the first time frequently

ask:

Who starts the discussion? The chairman introduces the subject matter
.......

for discussion; next he introduces the participants; then he may

inracate a partition of the subject. qe leads the participants into"thp dis-

Jussion by asking questions that elicit general responses. If 'several me- 'Prs

seem inclined to respond, he calls on a participant by name.

2. low do participants shaw that Ihm wish to contribute? Participants

unobtrusively indicate to the chairman that they wish to speak by

addressing him quietly, by a slight gesture, or by starting to talk. Frantic

waving of the hands and insistent shouting should be discouraged.
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3, What Ran does the wiltten analysis play in the diinussion? The analysis

is meant to assist preparation. It should be in the minds of the

participants. A disucussion becomes stilted if the formal analysis is followed

rigidly. Instead of saying, "Let U3 now limit the question adn define the terms,"

the leader may ask, "Did any of y'u find this topic too broad? Will our audience

be confused by any of the terms we are likely to use in this discussion?"

The audience should not be al/Are that an outline is being followed; they should

be impressed only with the orderly manner in which the discussion proceeds. If

the discussion is ltvely, the group may want to omit a logical step at some

point and perhaps briny that point up at a later stage in the discussion. Any-

thing that does not /id materially to tie discussion may very well omitted

entirely.

it. What ha,pens if someone else rake the contributions I had prepared to

make? Obviously the points are not made again, ')ut they may be a-plified

by clarifics.ion or illustration. Participants should not contest with each

other to 09 who makes the greates number of contributions.

5, Should vs rehearse the dismission? Generally, nahearsal stifles the

spontaneity of discussion, although individual participants may test

their idea/ among themselves.

6. aik each member of the panel mum contrinutions for such ash of

the question as the definition of terms, the causes, and the consequences?

For a )anel disuessions all members hould see the question in its entirety.

MemArs should prepare for a group activity, not for individual contributions

irfaquenoe, The preparation for a symposium may call for the prepared talks

insome aspects of the question, but not on the introdu tory backgrelud to he

presented by the chairman.

7. May we use notes luring the discussion? Excessive use of notes e,ifles

discussion. Generally, the procedure is unwise because the spontaneity

of the discussion is hampered and the audience becomes bored. If pertinent facts

we difficult to remember, notes for instant referenc: may help. Futhermore,

prticipants may wish to record their reactions for later comment.
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8. Haw much guidance is expected from the chairman? tie will keen thPeimM0.111041111 11111.111 Mil100.0

disucssion moving toward a conclusion by encouraging the participants to

fill in the gaps and by politely int,.rrupting when rem arks are irrele,a nt,

unimportant, or personal.. He will adapt his planned direction to the circum-

stances that develop. le will conclude w \th an impartial and well-balanced

summary.

AT ALYING qUE3TION3 FOR GROUP DISCUSSION

Although no group can be certain that it will arrive at an acceptab'e

solution, a group following the problen-solvini method or the steps of reflective

thinking is likely to reach a preferred solution. Simply stated, the partici-

pants in their preparation, and, generally, the g:.oup in its oral deliberations,

attempt to follow an orderly procedure:

1. Defining and limiting the quetion.

2. Defining terms likely to ca use confusion d-tring the di-cussion.

3. Analyzing the specific subject matter for di:vission by con-idering the

importance, the 4i-tory, and the causes of tht problem.

4. Describing tie criteria for judging a good solltion.

5. Describing each of the various possible solutiou and weighing the

advantages and disadvantages of each.

6. Setting forth the preferred solution.

Although this method may seem detailed and rigid, as aTeans of analysis

it aids in preparation for a good disucssion. No one expect a mechanical

recitation of each step as the group proceeds. The steps in 'le reflective

thinking process are a sound guide to follow because they forc the participants

to progress through the inquiry in an orderly manner. In indiv dual thinking we

may start with the rpoblem, jump to a conclusion, then backtrack and analyze our

problem more carefully. rho greater our difficAty, the more cart ully we Pre

likely to proceed with our analysis. Serious deliberation on imfl,rtant social

problems calls for more than our ordinary pattern of thinkin:: it ,sl.s for

criti,a1 or reflective thinking.
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questions for diecussioe are of three types: policy, fact, and value. luestions

of policy are probleme concered with courses of action to follow in the future:

"In what ways can ee improve the cae and treatment of the me. to lly ill?" and

low can we 'sest reet the challenge o Communism in the uncommitted coon Fries of Africa

(Asia? South PAnerica?)" luestions of fact are of two types: (1) the Windier

of facts i% a given situation, such as "What is the crime rate among teenagers

in New lork City?" and (') interpreting tee facts that are available su(h as

"To Taat extent has television influenced teenaors to commit crires?" Only

questions of fact which call for interpretation or evaluation of the evidence

:'ead to a profitable discussion. The discovery of facts should be handled by

the investigations of indiffiduals. "liestions o: value are concerned with appraisal:

a book, a Dian or a program. In discussion, standards are set by the group,

and these criteria are applies in evaluation. The dicussants make a corn arison

of the strengths and weaknesses, the merits and demerits, the advantages and

disadvatiges. Personal tastes, opinions, even prejudioes, all play an im-

portant role in the discussion because individual standards of jud eent are

revealed.

Zlestions of policy are probably best for beginners in discussion because

they ere easier to manage in the discussion format, ard ,e(ause the pattern of

reflective thinking cam be applied more completely to them than to questions fo

face and value. For example, in considering the ques'Aon of value "Is qawaii

a good novel?" The criteria for judging a wise an wer and the evaluation of the

pork will constitute the content of the discuesion. In the question of fact,

"Are our college currently able to educate all qualified American young people

who desire an education?" the statistical background of the question and the

impeications of the queation will be the essential elements of the discussion.

The reflective thinking process is followed, but it must be adapted to meet the

needs of particuair kinds of discussion questions.
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The preparation of a systematic analysis of a question for discussion

should result in a thorough exploratiell of the topic. Such study should enable

the participant to organize his material into the structure to be followed

during the discussion. It should inlicate him the contributions that need

to be made at a particular point. It does not leave to chance or inspiration

the making of significant contributions. It helps to eliminate unnecessary

details or side issues that may be interesting but no pertinent to the discussion.

If the participants and the leader prepare individual anWvses, the contri-

butions should provide a comprehensive investigation. The polling of the

intelligence of the group should result. Just as scientists in nfferert

laboratories come to cone usions, so may discussants working with ve,, an4 forms

of evidence come to c melusions. At least if each disfussnnt prepares 4..horoughlY

a greater variety of evidence is likely to 'e discovered. Meree-er, the ri.s.

sibility exists that several solutions will be o-Tered.

Self-questioring will help the discussants find pertinent materials. The

pattern of reflective thinking will enable the participants to discover likely

questions for consideration.

A. Definition and limitation of the question.

1. What does this question mean to me?

2. What do the various words in the question mean?

3. Does the question change in nature after the terms are defined?

4. Is the question too broad to be considered adequately in the time

available?

5, Row should the quesfien be limited?

B. Definition of the terms likely to be used daring th discussion.

1. Is the language likely to 'le technical?

2. Will the participants have a jargon of their own not understood Iv

members of the audience?

3. What terms should be simpliefied?

14. What definitions should be agreed upon by the group?
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C. Analysis of the subject matter of the discussion.

1. How important is this question?

2. Roes it require an immediate s lution? a long-range solution?

3. Who is primarily concerned with reaching a solution?

4. What is the background of this question?

50 Is it a recent question or an old, persistent question?

6. What issues are involved in this discussion?

7. What has caused this problem? Is there one cause or many?

8. Will eliminating the causes solve this problem?

90 What specific facts must we have in order to solve this problem?

100 Do I have all of the facts that are pertinent?

11. What well-known 'figures have spoken out on this problem?

12. Plat groups have tried to solve this problem?

D. Description of the criteria for judging a solution.

1. Wit standards or goals should we set for a "best solPtion"?

2. Will the solution be costly?

3. Who will pay for whatever solution we di:;cover?

L. Whom should the solution satisfy?

5. Will a solution require popular support?

6. Is an immediate or a long-range solution desirable?

E. Description of possible solutions and weighing the advantages and

disadvantages of each.

1. gave I set forth a description of each solution?

2. gave I listed as many advantages and disadvantages as I can

discover?

3. qtrve I weighed the advantages against the disadvantages and reached

a defensible judgment in each instance?

4. Uwe I considered all possible solutions?

5. lave I li-ited solutions in order to streng. hen my own preerence?
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F. Preferred solution.

I. Is this my preferred solution?

2. Does this solution have significant advantages and disadvant-ges?

3. Is this solution wise and based upon the evidence, or is it simly

an expedient solution?

The foregoing questions merely suppst ideas that should concern the

discussant. 'fie should be guided by the question under disc ssion and adapt

his self-qeeetioning to it. If his tainking is thorough, he will not be caught

short in making significant contributions. Each participant should feel free

to comment and to criticize the remarks made by his colleagues. The only way

a participant can engage in intelligent discussion is to be well informed.

GROUP DISCUSSION TiE ROUND TAUS, TIE PANEL, TiE SMPO3IUM, AND NE FORUM

Since each group condutting a discussion tends to adapt the format to its

own specific purposes, nevds, and interests, the types of discussion are numerous.

Television programs, for example, defy classification because the procedures have

been adapted to fit tixe limits and interests of those who may turn off their

sets at any moment. Nevertheless, some standard types are popular.

The informal ',roue discussion or round table is usually not observed '-er

an audience. Neemally, in addition to the leader, there are enough otler

discussants to provide for adequate contributions. With too few meremrs, a

good interacaon of ideas is impossible; with too many, confusion results. The

preferred e mber of participants would range from four to seven, but good infromal

disucse.ons may be held with as many as fifteen or as few as three. With the

larger number of rember, the most active members will undoubtedly carry on the

discussion. In the informal group, attepts are made to follow the problem-

Gelation method that has been outlined. The discussants should courteously

cooperate in reaching a solution. A member need not be foramlly recognized by

the leader; when he has something worthwhile to say, he should cnntibute it.

The outstanding characteristic of this type of discussion is its informality.
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The panel is similar to the informal group discussion except that an audience

is usually listening. With the audiance present, tie members are usually less

informal and speak not only for the benefit of the other participants but also

for the audience. The same interchange of ideas following th reflective pattern takes

place as the leader helps the c,aoup progress to a solution. If the audience

participates by asking question after the solution has been reach, tle activity

is called a panel-forum.

A symnos4um is erite different from a panel '-ecause zl.l narticipa te,

per)aps three or f,,ur, are e-perts on phases of the clueM.0n. For ex-mnle, in

a sym-osium on "What can be done to provide 'netLer medical care for the a ed?"

speakers were sele ted to discuss views represented by tie aged, the medical

professio , and the social security program. The symposium format provides

speci.lized information for consideration. In some prot,rams, however, the dis-

cieision stops after the experts have given their set speeches. Although the

information is useful, there is little opportunity for the interchange of ideas

by tie members of the group. If the problemsolving method is not utilized

by the members of the symposium after the information is presented in their

speeches, the occasion is nothing more than another public-speaking occasion.

When a panel follow: a symposium, the combination offers an e-cellent group

activity. If audience participation follows the panel discussion, the onportunity

for the relction of 'loth participants and audience is provided.

The term forum has several definitions. Basically it means andiPrce

participation, but it his also come to mean a kind of in'titution. Local

communities and organizations, such as a parent-teachers association, sponsor

forums for the discussion of problems that closely concern them. The New
miwarlrageb

York Times Youth Forum, led by Dorothy Gordon, is a well-established program

held regularly for the purpose of informing the pub].i on current issues.
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The forum mar pr'';ent the basic information to an audience throu0 the panel,

the symposium, the lecture, the debate, or any other form that seems useful.

The chariran sholild explain the procedures to be followed by the audience

in asking question and in making comments. le should laxplain Lhe length of time

permitted each speaker, the freqaeqcy of participations, and the method for obtaining

the floor. Although the procedures may vary according to the type of discussion,

the ultimate goal is to enlist the help of the members of the audience in solving

the problem under consideration.

Group discussion is an excellent means of informing the public, of influencing

public opinion, and of poolthg the intelligence of many groups. Generally,

the solutions reached by groups are better than the judgment of any one in-

dividual, no matter holy effective he may ba as a speaker or as a leader. More-

over, the most problem: are so complex that discussion may he more efective

in exploring a questixn than the most earneW efforts of any individual.

The grew' value of di,scussion is a democracy is that it enable many to feel

that they have had a share in shping '4ecisions.



-99-

THE ROLES WE PLAY AS OTHERS SEE THEM

(Here is a list of roles that may be performed by the members of a discussion group.

After the number corresponding to each role, wrttb the name of the one or at the most two

persons, including yourself, who performed this role most consistently and/or noticeably

in the group today. The same may be written after several roles. If you did not observe

any person in the group taking some of the roles listed, leave the space blank.)

L Goal-setter (dEfines or proposes goals) 1.

2 Information-seeker 2.

3 Opinion-seeker 3.

4 Information-giver 4.

5 Opinion-giver 5.

6 Logical reasoner 6.

7 Elaborator (clarifies) 7.

8 Evaluator (measures Progress against goals 8.

and standards)
9 Synthesizer (Summarized, suggests, 9.

compromises)
LO Recorder ( keeps record of group actions) 10.

11 Encourager (praises, builds status of 11.

others)
12 Mediator (harmonizes, focuses attention on 12.

issues)
13 Communication expediter 13.

14 Tension-reliever 14.

15 Follower (Serves as audience for others) 15.

16 Group-observer (focuses on process bo 16.

help group progress)
17 Cathartic agent (gives expression to 17.

group's feelings)
18 Reality tester (tests group's decisions 18.

against practical results)

19 Aggessor (builds own and minimizes others' 19.

stgtus)
20 Obstructor (blocks progress) 20.

21 REcognition-seeker
21.

22 Withdrawer (avoids meaningful participation 22.

in group activities)

23 Competitor (tries to outdo other$) 23.

24 Playboy (avoids all serious activity) 24.

25 Special-interest pleader 25.
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WiAT (01,3 DO 1 TAKE IN A GROUP?

(Following three separate discussions, rate your 0Wh role performance as objectively
s you can. For each type of rols in the first column, pi. 1e a check mark under ons
r more of the vertical categories. Use tut columns marked "11 for the first discus. ion,
2" for the second, "3" for Lae third. Confer with you instructor on ways to improve

our role contributions.)

GOAL-OR1ENTED ROLES

1. Goal setting

process

informatio
and opinion

4, Giving information
and pinion
Reasoning

6. Elaborating

7. .Evaluating

Syntaesizing

GROUP-OR ENTEri ROLES

1., Encouraging

2, mediating

36 Improving
communication

h. Tension
reduction

rp Following

6. Cathartic

7. Reality
testing
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1,1r,..t=e1 lu," ;'or diseuwlion which narrowPI

C 6:1H:1 0.01.31'9:!.

Y. a q11 es4on of rext,

b. vain

n r?U..) aJ J of poi icy.

nc:JL for a round 6i:,cussiens,

2. 11,71( Vi : L the rols participant plays in the

Jiscuosion. (::he 3hzA - pltky as tthers see them.")

3olect o: pveoHion jh interestede Make

a list o1 i.Ofit.3 in yop L po4tIcipate in discussion.

7-fot7 lare doo3 in occupation?

an o? -.11 oo L1.3:

A. Diocuion ;An' tools o democracy.

1.):1:nocnc..7 tc-:y.A.s only :1F 'or sound or a man7s voice.

C. Ther.) 1-1 .a Ividncf_: to opif.oi-i. coneJvsign that tile average

wson can ,7Iiscvnt, a!Aything

d. The chz:r cisLic3 of m ot 0i3OVJAWIS rxemanipulation and control

e. The decisionF.; wada b). a feu ccirefully cholen I(rsons are better

than dFicisiono rid t12ou:;h discus9ion.

r'
AS.111:119 17,11-3 li yot,1 b7.), a3ked ch45::.r7.2...: of; a pF.1111-for.tra

Make a list o5: you nould do In propariri;z for the discussion

6. Divide the clno into foin:1 6.voups:

I. r3 roppc: tab ,(? discussion

P. a panel

3. a sympcsium

11. a forum

2 .
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Nake a list of things which act as blocks to effective discussion in

each form. Select a tvic suitable for each type of discussion and

allow a definite amount of time in class for each group to demonstrate

the techniques of each form.

7. Assume that yor. are to arrange for a panel discussion on your campus.

Selects a sa:oject which is of interest to the entire student bogy.

Indicato whom you would invite todt on tie panel, and why. Whom

woule you select as ,moderator? What sort of preli.anry or practice

o practice discussion would you plan?

r. For the part of a class that is listening, have them write a one page

evaluation of the discussion or fill out evaluation form.
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T11 informative talk may be apitcrnized in the following steps

'1. Introduction

tie establish rapport

b, gain attention

c. relate the subject to the wants of the listeners.

d. preview what you intend to say by listing the cantra l idea and

purpose and main points.

2. Organize

a. in logical order

b. in adaptive order

47.

3. Develop each point around the following pattern

a. relate the point to previous material or purpose

b. state the point

c. make it clear by explanation, comnarison, or illustration

d. support or prove it by specific instances, testimony, sttisties

or additional factual illustration.

4. Conclude

Differences between written and oral communic tion

1. Writing depends upon language alone; in speech, meanings are communicated

through langUage-voice-action, a unified medium, not separate media.

George Bernard Shaw one paid, Mere are fifty ways of saying yes, and

five hundred of saying no, but only one way of wrLting them down."

2. Both writing and reading are usually solitary activities; by its very

nature speech is social.

3. Written language represents the outcome of thinking; the language of
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speech represents thinkihg-going-on.

4. Written language is congealed, set. Because it is conLealed, it may

become permanent. But speech exists only in the moment of utterance.

It cannot truly be preserved in written record, on tape, or even in a

sound movies.

5. Except for letters, a piece or writing is necessarily addressed "to

who it may concern"; speech is addressed to a particular audience, at

a particular time, on a tipecific occasion. The writer-reader relation-

ship is thus distant in time and space, wh'-reas the speaker-listener

relationship is usual) immediate and close.

6. Again except for letters, a readervs response to what he reads is

seldom communicAee to the author. But a listenervs response is

immediate and direct.

(From Basic trinciplei.of 32221; by Sarett, Foster, and Sarett)

I. Introduction

A. Establishing Rapport

1. Through speech manner

a. You moor begin to establish rapport with your audience by walking

to the platform or the lectern withquiet assurance.

b. You play establish rapport by standing before the audience

quicly and silently.

c. You nay vstnblish rapport by being physically dire t in delivery.

d. You nay establish rapport by being friendly and pleasant.

e. You !my establish rapport by an informal or even a casual manner,

f. You may establish rapport by the skillful use of contrast.
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a. Establishing rapport by corteous and generous acknowledgment of

the chairman's, introduction.

b. Eat&slishing rapport by reference to a preceding speaker

c. Establishing rapport by sincere expressions of pleasure

d. Eica^lishing rapport by referring to matters of lot al interest

e, %stablishing repport by reference to the place and occasion

f. Estalishing rapport by reference to tho idea dominant at the

moment in the minds of the audience

f. Establish rapport by responding to the mood of the audience

8, Establishing rapport by reference to the special interests of

the audience

Establishing rapport by casual comment on homely or trifling matter

of which the audience is aware

. Establishing rapport by opeining with a compliment to t he a udience

B. b'ention Methods

A speak--r may ariDue interest in his subject by relating it to the

special interests of his audience.

2. A speaker may arouse interest by interpreting his subject in concrete

tftrms familiar to the audience

3. t, spehker may arouse interest by creating curiosity.

Li. A speaker may arouse interest by laying down a barrage of questions

5, A speaker may arouse interest by op aping with a striking fact.

b. A speaker may arouse interest with a narrative.

7. A speaker may arouse interest with an 511_111,'ilo.

8. A speaker may arouse interest with a familiar historic incident,

quotation, character or book.

9. A speaker may arouse and hold interest by use of visual aids.

10. A speaker arouses end holds interest through an effective speech style.
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C. Want6 of the listeners

1. Primary motives

a. Self-preservation and the dedire for physical well-being

b. Freedom from external restraint

c. Preservation and increase of self-esteem (ege expansion)

d. Preservation of the human race

2. Secondary motives

Bedause secondary or derived motives are indefinte in number

and because they vary from person to person, no classification of

motive appeals is entirely satisfactory. The list which follows

however, contains most of the specific drives or desires to which

speakers appeal.

a. Acquietion and saving

b. Adventure

c. Companionship

d. Creating

1. Organizing

2. Building

e. Curiosity

f. Destruction

g. Fear

h. Fighting

a. anger

b. competition

1. Imitation

j. Independence

k. Loyalty

1. to friends

2. to family

3. to social groups

4. to nation
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1. Personal enjoyment

1. of comfort and luxury

2. of beauty and order

3. of peasant sensations (tastes, smells)

4. of recreation

5. of relief from restraint

m. Power and au'hority

n. Pride

1. reputaPion

2. self-4.3stpe(t

o. Reverence or worship

1. of Leaders

2. of :nstitutions or traditions

3. e the Deity

p. gevu2eion

q. retraction

r. Syipithy

R A SoAte

1. Introduct!an

a. Deirition . The sperific purpose of a dOeech is the precise

rerranse desired from the audience by the speaker

Ma'.e the statement clear and com._;:7;e

(1.2 Dilineate. exactly what, you want the, a udienna to do feel,

believe, understand, or enjoy.

2. Central idea

a, Definition: The central idea is a topic sentence which unifies

and encompasses all the points of your speech's content.

3. Main Points

a. Calls attention to the broad outlines of the speech so the

audience will know how the speech will Develop



BODY - 109

A. Adapting organization to crintent and purpose

Logical structures

1. Time sequence

2. Space sequence

3. Cause-effcr,t sequence

4. Specia) topical sequence or partition

5. ClarAfication.or Categories

6.

B. dapting organIzation to situation

Adaptive structures

1. From the familiar to the unfamiliar

P. From the simple to the more complex

From the abstract to the concrete

L. From the concrete to the abstract

.da From the general to the more specific

dv From the specific to the more general

1. The climactic

J. The hypotheticta

9. The metaphorical

co The forms of verbal. support

Several forms of verbal support may he used to develop or prove the

ideas in speech:

1. Explanatiol

2. Analogy or c mparison

r. figurative analogy

b. Literal analogy

3. Illustration (detailed example)

a. Hypothetical illustration

b. Factual illustration

Is. Specific instance (Undeveloped example)
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S. Statistics

6. Testimony

7. Restatement

CONCLUSION

A. Issuing a challenge cr appeal

B. Summarizing

C. Using a quotation.

D. Using an 111m. ration

E, Supplying ar additional inducement to belief or action

F. Stateing e personal intention

STIMESTED A3SIGATIENTS FOR INFORMATIVE

1. Repo t a first hand study or observation

a, The campus parking situation

1. The study habits of residents in my dorm

c. Crowd behavior at campus event

d. Crowd behavior at Last Chance

e, Significant changes in your attitude toward college

f. Planning for a campus even - homecome, proms, etc,

2. A classroom oral report on an outside reading assignment,

3. 'resent a two-minute talk in which,:pu support or deny the truth of some

well-known adage, proverb, or quotation.

Suggestion: a, Youth is a wonderful thing; what a crime to wastait

on children.

b. Youth is the age of striving and selfishalass.

c. Youth is a blunder; manhood a struggle; old agP a regret

d. Life is like pkgying a violin solo in public and

learning the instrument as one goes along

e. Democracy gives every man the right to be his own

oppressor.
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Aformal talk to be given to a service club explaining how communications

break down and misunderstanding arise between generations.

5. Compare the youth of today with the youth of some other culture, his-

torical period, race. Select one Significant aspect of similarity

(or dissimilarity) and substantiate this view with as many forms of

verbal support as possible in the given time.

66 Hold a classroom discussion on "What are my generationsgattitudes

toward the Federal Government", Have cach student come with one

contention and support. After one studwt has presented his in-

formation, call on another student and tit student must relate his

contention and support (impromptu) to the ,revious comments.

7. Prepare a three-minute speech in which you lemonstrate to the class

how wome siple device or gadget works. (Daiwa, light bulb, a

flashlight battery - use visual aids)

8. Make an audience analysis of your class.

9. Analyze a written speech Ttn. attention factors
a. specific purpose

b. adaption to audience

c. logical organization

d. or all of the above

10. During a round of classroom talk, jot down what -,,uu believe to be the

specific purpose of each speech. In cases where tbs. majority failed

to grasp the speakeres purpose, decide who was a ivult - speaker or

audience.

11. Have some students study Gallupts method of "breakilc town" the "Great

American audience" and report on it.

12. Talk on how to do something

a. Kick a football

b. Driving a golf ball
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13. Give a three-or four-minut* talk on some subject that arouses your

fighting spirit-dishonesty, curelty, unnecessary red tape, campus

injustices, unsympathetic ,fficials or theachers, unfair requir^ments

or restrictions, the denial of civil liberties, hiased newspaper

reporting, dangerous demagcgs.

Choose a subjects that makes you genuinely angry, excited, or indignant.

Let yourself go vocally and Aysically in denouncing the institution or

practice. Be careful, however', to back up what you say with facts.

You may mese the point as stroa4ly as you like, provided you are able

to prove it. '(Remember to frarie a specific purpose and to choose

materials &Id-I:Able to secure VI) desired response from your listeners.)

14. Read carefully for three days UT editorials ans signed columns in your

newpaper. To what extent were t19 forms of supporting material used

to bubstantiate the writers vievu. How often were opinions expressed

without supporting evidence.

15. Organize a one-point informs sire n)eerh on one of the following subjeets

or a similar subject. Employ at Last three different forms of

supporting material.

a. The meaning of pragmatism

b. The principle of liberal eucatIon

c. The reason for shop liftini

d. The meaning of "God is dead"

16. Choose one of the following sutjects and develop it according to three

different types of organization. Confine the development to main

points.

a. The contemporary novel

b. teaching machines

c. the theatre of the absurd

d. student government

e. gay to learn through betrer listening

f. the use of visual aid in speaking.
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170 Evaluate the introductions and conclusions of a speech printed in

Vital !meshes.

18. List at least ten different situations in which informative speeches

are called for. To what extent do you thir.k the same principles of

organization apply in each of these situations, and to what extent

must special modifications or adaptations be made?

19. Make a study of one particular type of informative speaking - Vie

classroom lecture, the oral report - After listening to a number

of talks of this kind, prepare a paper wUch you comment on any

special problems of organization or presentation or content which appear

to be present. How were or can these problems be solved?

20. Deliver a short talk in which you tell th c2.ass to construct a map

locating a certain building in tours or yolr lome town. Collect the

maps they draw and see how accurate they }lye b)en.

21. Deliver a short speech in which you explain a pia) of organization, a

procedure, or operation.

22. Deliver a shor talk in which you attempt to mike the toldience appreciate

a. a great distance

b. a great value

c. a great quality

d. a great size

e, a great waste

23. Have students evaluate speakers either orally, in al essay, or on forms

(see attached forms)

214. To demonstrate the need for accuracy, have a student mated in' froAt

of a table tell a person standing behind the table hot totie.a tie

or wrap a package. Speaker cannot look at demonstratoz):6140.1 demonstre:or

should not use his orn knowledge to help speaker.
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UNIT III . RHETORIC

PERSUASION

A. Speaker

If a speaker is to develop his speech with maximum persuasiveness,

he must take due account of some of the following "musts."

1. He must learn to think objectively.

2. He must understand habit, emotion, values, attitudes, and all ,;her

non-logical facibors that influence human behavior.

3. He must adapt himself to the various mental attitudes of audiences.

4. He must acquire skill in formulating responses for various mental

attituded.

5. He must know the various kinds of belief-making m terials at his

disposal, those that are not logical as well as those that are

logical.

6. He must acquire skill in understandind and adapting to motives

and desires.

7. He must acquire skill in the use of suggestion.

8. He must understand the principles that govern attention and develop

still in controlling attention.

9. He must understand the special problems that arise when men act

as a crowd.

10. He must understand the pseudo-reasoning processes through which

men go in order to justify decisions which they have made irrationally.

B. Message

General principles of all outlining

1. Coordination - a series of generally related points, all of which

have one or more important element in common.

2. Subordination - topics or reasons whould be subordinated or

placed in inferiour order to oths.'s on its basis cif some significant

relationship.
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3. Distinctness - each point in the outline should represent a separate

idea in its own right.

h. Sequence - effort should be made to arrange the points in each

coordinate list in wane kind of order or progression.

5. Symbolization - every point in the outline should be marked by

a symbol which at cnce designates the degree of subordination and

also its placein 'Ale coordinate list.

C. Types of proposfitions in speeches to presuade

1. Something should or should not be done - policy

2. Something is or it not so - fact

3. Something is desirabee or undesirable - value

D. Steps in orgaiiaatior of Persuasive speech

1. Attention

2. Need

3. Satisfaction

h. Visuali7atici

5. Action
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1. Introductory statement. (Attention step)

2. Involvement statements (Motivating audience

3 Need Step

a. Belief

1. Reasons

a. Proof

b. Belief

1. Reasons

a. Proof

c. Belief

1. Reasons

a. Proof

4, Satisfaction Step

a. Criteria

b. Statement of proposal

1. Proof

5. Visualzation Step

6. Action Step. (Appeal for sound solution)
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The Proposition (An exact stateAn of the proposition)

I. (Immediate considerations- A brief statement of the factors which are

immediately responsible for cinsideration of the proposition at this time.

This Proposition is timrly

II. (Relevant backgroun- s'.ch material about the history and origin of the

problem as may be n-cessary to set it in its proper context.)

The history of this problem is important . . .a.

1)0

ca

III. (Definition of termi- a definition of the important words and phrases in

the proposition art such other special words and phrases as will recur in

the brief.
The terms are deAned as followsw

lbkDN+II.a.r.....nwrooa
co

IV. (Stipulation matters which, although necessary to an understanding of the

proposition, need not and will not be supported by evidence and argument

in the briF2.
A. is well known that 10

2..

B. it is recognized that: (Admissions)
1.

2

C. This debate is not concerned with: (Exclusioos

1
2.

V. (Issues) a statermimt of all potential issues
The issues of this debate are: a.

Body
I. Statement of the first issue V.a. above, for

A. Reason
10 Suppor

B. Reason.--
1. Support.
2. Support,

Conclusion
I. Therefore, as

A. Restate first issue , 9 and as

B. Restate second issue , and as

Co
D.

E0
We urge the adoption of (Restement of the propostion of the debate.)

111111MINV

111.11MW

aMIIMmo,

41.11.0.b.

/111111

Sa.M.M1=1111.
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AUDIENCE UNDERSTA NDING REqUIREMENTS

A. Nature of evidence

B. Nature of reasoning

C. Propaganda

A. Type of evidence

1. Admissible or inadissible

2. Primary or secondary evidence

3. Written or unwritten

4. Direct or indirect

5. Real or personal

6. Lay or expert

7. Prearranged or causal evidence

8. Negative evidence

B. Force of evidence

1. Pa'tial Proof

2. Corroberati "e proof

3. Indispensable proof

It. Conclusive proof

C. Tests of evidence

1. Timeliness

2. Relevancy

3. Internal consistency

4. External consistency

5. Sufficiency

6. Comparative quality

7. Tests of statistical evidence

8. Tests of source

9. Tests of reporting

10. Tests of documentation

11. Tests of audience acceotability
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TYPES OF REASONING

A. Reasoning by exa pie

1. Teats

a. Is the ,Jxample relevant?

b. Are &here a reasonable number of exuNples?

c. Jo the examples cover a critical period if time?

d. Are examples typical?

e. Are negative examples non-critical?

:A. Reasoning by analogy

1. Testa

a. Are there significant points of similarity?

b. Are the points of similarity critical to the comparison?

c. Are the points of difference non-ckitical?

d. Is the analogical reasoning cumulative?

e. Are only lit-ral analogies used as logical proof?

C. Causal reasoning

1. Tests

a. Is the alleged cause relevant to the effect described?

b. Is this the sole or distinguishing factor?

c. Is there reasonable probability that no undesirable effect may

result from this particular cause?

d. Is there a counteracting cause?

e, Is the cause capable of producing the efrect?

D. Sign reasoning

1. Tests

a. Is the alleged substance releva nt to the attibute described?

b. Is the relations)ip inherent?

c. Ib there a counter factor that disrupts tie relationelip

d. Is the sign reasoning cumulative?



STRUCTURES OF REASONING

A. Syllogism

1. The eategoricil syllogism

2. The disjunctive syllogism

3. The conditional syllogism

B. The enthymeme
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PROPAGANDA

1. The card stacking device

2. the faulty generalization device

3. The falsification device

t. False analogy device

5. Non sequitur device

6. The false issues device (red herring, trick or ,itrersion)

7. The false relationship device

8. The false dilemma (either - or)

9. The name calling device

10. The glittering generality

11. The personalities device

12. The transfer device

13. The band wagon device

lit. The plain folks device
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1. Select a speech subject. Frame the specUic purpose of a five-minute

speech to persuade on this subject to:

a. an audience that is favorable but not aroused.

b. an audience that is apathetic

c. an audience that is interested but undedided.

d. an audience that is hoistile toward the nropositio.,

e. an audience t hat is opposed to any change from the ,resent situation.

2. Orgaini7e a one-point persuasive speech on one of the follmi.ng subjects

or a similar stOject. Employ at least time different forms o: supporting

materal.

a. You can learn to read faster.

b. Co-educational colleges are best for turning out scholars.

c. Let's adopt a four day school week

d. All 18 year olds, regardless of sex, should be drafted for governemtn

service.

e. We should increase our athletic scholarsAps.

f. The opportunity for a college education should be provided free.

3. Select a subject toward which you think the members of your class are likely

to be apathetic. Work out an introduction for a sheech teat will arouse

interest in the subject and secure your li °teners° goodwill and respect.

1. Select a controversial topic likely to arouse strong feeling among members

of your speech class. Work out three different conclusions for a speech

on this topic, as follows:

a. One that would leave them in a thoughtful mood.

b. One that would arouse them to enthusiasm and excitement

c. One that would encourage in them a quiet determination to take some

definite course of action,
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Suggested topics:

a. Excessive cutting of classes

b. Cheating in exams.

c. Honor system

d. Restricting students to the area on weekeLis.

5. Analyze a speech in Vital Speeches for one or all 'f the following:

a. Persuasive wordind of the speech

b. Persuasiveness of his support

c. Effectiveness of the call for action

d. ef'ectiveness of the visuali ?ation step

e. Effectiveness of the need step

f. Effectiveness of the solution step

g. Effectiveness of the introduction

6. Make a three-minute speech where you introduce a motion to student congrels

and support it.

7. Make a three-minute speech where you advocate a spacific change in the college°

Suggested topics:

a. Required attendance to classes

b. Honor system

c. Girls be allowed to live off campus

d. Required attendence at concerts

e. Comprehensive e ams in *odor

8. In an impromptu speech support or deny the followin st-tement:

Persuasion and propa ands are unethical

9. Write, a one-page paper on:

What personality traits do you associate with the successfull persuader?



- 124 -
10. In a short speech or paper, tell how the list,-ner must react to a nersuasive

speech, ia order to make an ethical action as a result of the speech.

11. Evaluate class speeches.

12. Select a topic. Read and eampare ten articles on reasoning and support

13. Bring in a speaker and have him use several propaganda devices. Rave

clam identify each.

14. BAng in the debate team. Have class evaluate arguments.
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Unit IV - iral Reading

READING TO AN AUDIENCE

Reading aloud to an audience can be both a useful art and a fine art. It

is a us-ful art when the speaker reads quotations to support ideas in h's speech

or when a secretary of an organization reads his minutes to the membership. It

is a fine art when an interpreter reads a narrative poem for the, aesthetic

pleasure of his listeners or when a play-reading group presents an interpreta

tion of a contemporary drama.

The speaker needs to be able to read well in order to give an accurate and

effective interpretation on any documentary material he wants to include in a

speech. Even though he may be able to deliver his own ideas with a full reali-

zation of meaning, he may not be able to re-create the thought of someone else

and present it with the same grasp of meaning. The audience loses respect

for a speaker who reads poorly,

Reading aloud to an audience is as much a process of communication as de-

livering a speech extemporaneously or as tal'ing with another person. The oral

reading of a manuscript speech or of passages to he included in an evteenorene-

VJS spe eh requires the communication of thought and feeling to l'st-ners who

respond to its ideas and emotional connotations. Accurate communication theoegh

reading demands the directed mental activity of the reader and the listener. If

the speaker's own understanding is.incomplete or distorted, his listeners will

be misled. If hit is to convey all the overtones of thou,ht and feeling to ()tier

people, he must have a full comprehension of his meaning at the moment of reading.

He must also express the mea ning with a lively sense of communication and make

an earnest effort to gain a response form his hearers,

Some general misconceptions about reading aloud are prevalent. Some un-

trained speakers have the notion that oral reading is easy because they simply
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stand bofore an audience and read a manuscript. They feel secure because they

have a printed text lefore them. Since there is little to tax theix memories

they 'rill be confident while r-ading. An increase in confidence is tielpful,

usually, but security is not synonymous with effectiveness. Effective communica-

tion requires a skill and competence that can be gained mostqpicly by tleining

and practice_

Professional people, particularly administrators, ministers, lawyers,

politicians, and teachers, read speeches for a variety of reasons. Some reAl

because the pressure of their activities limits time Por the preparatio of

good evt'mporaneous speeches. Some read because +,hev want to express tiemselvts

in a better style. Others read because the- will be quoted extensively and tie:\

want to be quoted accurately. Soretimes it is necessary for ir,ortant puLllic

figures to give advance copies of their remarks to the press several hours

before the actual s7leech is delivered, and to depart from the text might cause

confusion. You may believe that you will never be such an important person;

nevertheless, teachers read to their students, lawyers read in court, and

business men constanly read to their colleagues and employees in conferences

and committee meetings. What ever the reason, it is important for beginning

speakers to learn to read their own words and the words of others with a full

appreciation of the meaning, if they want to gain the desired response.

The causes for ineffective reading are not difficult to chtecte A

poorly compsed manuscript, whether the words avie the speaker's own or those

of another, is not easy to read. A manuscriA that reveals feu of the

characteristics of oral style, that may never have een intended for list' hers,

seldom makes the speaker's tak simple. Furthermore, speakers allow their habits

of silent reading to carry over into their oral reading. For years they 'lave

been trained to read rapidly to cover long assignments for classes and to

read quickly to gain as much information as possible. They may have great

skill in silent reading to get the main theme and the leading ideas. Because

the main thought is clear in their own minds, they believe the idea is just
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as clear in the minds of the audience when they itave re d it aloud. As a

rule they read far too rapidly for hearers to understand, and to appreciate

the Significance of the thought. They need to analyze, interpret, assimilate,

and present the thought with a full realization of thb meaning. SkimminG will

not do. If the speaker possesses an adequate voice and articulation for most

occasions, he can improve his oral reading and become more effective in communi-

cating the meaning of a manuscript or a printed page.

COMMUNICATING TIE tv;ANIN G: ANALY3I3, INTERPRETATIOU, A33RILATIOU, PRE

SENTATION

Mastery of content is the first essential in any kind of oral communication.

If you are not sure of the ideas, how can you communicate them accurately? If

you are rendinr your oun manuscript, you should have mastered the content. If

you have ialv'ed the thought by checking your rensoni'g in rnn trucfing a

sentence analysis, this ten should be a simple one for you. But if you are

reading the words of another author, you will need to analyze thought

carefully. For some texts you will need to know as much as you can about the

author and his reasons for witing. Analysis of the manuscript by self-questioning

will help to make the ideas and implications clear. In making your understanding

exact and thorough you may employ a systematic analysis of the meaning.

Analris. The basic requirement for intelligent reading aloud is a com-

pleste understanding of the relative importance of ideas and of their relation-

slip to each other. The reader imIst be able to determine the units of thought;

the key ideas in each unit and the degrees of their im'ortance; the relationship

of key ideas and units of thought to each other: coordination, subordination,

parallelism, series, contrast, conditions climax; and the nt..ucture of the lar;-er

units.

Tho reder must also determine the apnropriate -ttituae fo 'e e-presse in

each unit of, thought: anger, pity, fear, nride, joy, hope, reverence, surprIze.
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The meaning cannot be complete without the feeling that accompanies it. Vivid

reading denendi upon full comprehemion of both meaning and feeling.

Interpretation. A single sentence by itqelf offers more nossi'llities of

interpretation than there are weeds in the sentence: each -ord may b^ a key

idea if only one idea is imnor6nnt, ani t.,lo or more words may he imnortant in

the smne rending. These id as upon which attention is focused are called centers.

For example, the sentence. "She is going to the theatre tonight," offers the

following possibilites of centering:

1. on shy: She rather than he is going;

2. on 4a: it is realy true that she is going;

3, ra going: she is actually getting started;

U. on to: she is going toward the theatre rather than away from it;

5. on the: she is going to the one theatre she tinks is the best one;

6. on theatre: she is going to the theatre instead of the fraternity

party;

7. on tonight: she is going tonight, not tomorrow night;

8. on she and tonight: it is she, not he, is coinr, and it iq

tonight, not tomorrow nielt.

The attitudes tolich may accompany each of these logical meanings, multiply

:.he number of possible interpretations for the sentence. For example, the first

centering may e given with the attitude of indignation or surprise or reli'f of

resignation. The second centering may be given with tie feeling of triumph or

insistence or doubt or boredom. Each of the other centerings may have a variety

of attitudes.

As soon as this simgle sentece is put into a context of two sentences, the

centering, In the first sentence is determined by the meaning of the second.

For example, "She is going to the theatre tonight. As soon as she gets there

she will buy our tickets for tomorrow night." Because the key ideas in the

second sentence are the arrival and the time: gets and tomorrow, the most

important ideas in the first sentence, are the place anfi the time: Theatre
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and tonight. In each smtence, however, there is a third idea of some importance:

she in the first sentence and tickets in the second. The ideas repeated in the

second sentence fall into the backgournd of attention because they are all

repeated for clearness of the cAltinuity of the thought, not for emnhais or

reinforcement of the thought: she, there, she nitht. These four wore nre not

centers of attention 'lecause the three ideP. of person, tire, .end nlace hive

alre-dy been 'erought out clearly ing the first sentence rind do not oe-4 further

stress. If the turd sentence were "Tomorrow rielt is the right n'plt, isngt

it?", the word tomorrow would be one of the centers of attention because the

idea is repeated for emphasis. A word repeated fcr clearness is called an echo,

and one reated for emphais is called a restatement. An echo is never a center of

attention; a restatement must be a center.

Assimilation. The ability to understnd the text to be read aloud must be

utilized not only in the preliminary analysis but also in the communication with

the audience. Being able to work out relationships and degrees of importance

of ideas is fine, but the real test is knowing them weill enoigh to communicate

them effectively to listeners. Being able to decide what attiti'e is appropriate

for a particular ideas is essential, but being able to express t,'at attitude

so that the audience can feel it is the final test.

Study and rehe-rsal ford full grasp of the ma'n and feelin .f11 enable vou

to assimilate your material to that you can present it as you want t'l audience

to ge it. You must be able to re-create the thought and tie attitude. at the

moment of reading aloud if your communication is to be vivid.

Presen,ation. Presentation of .Aeas in reading is more difficult than

communication is speaking for most students because the reader must get tae thought
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from the text, interpret it, and then communicate it, whereas the spea ker

in extemporaneous delivery thinks the thought as h3 communicates it If

assimilation is complete, the reader should be able to interpret as he reads

and therefore shold have no .lore difficulty than the extemporaneous speaker,

The problem is to be able 1.4 devote your attention primarily to your listeners

and not to the text. Yeu should look at the manuscript as little as possible

a nd at the audience as much as possible. You should be concernedabout the

nesponse of your listeners as your major objective in reading a manuscript

as much as yew are in speaking extemporaneously.

TERMS 1:SED IN THE STUDY OF ORAL READING

Several terms are useful in analyzing vea ning and feeling &nd in improving

the interpretation of ideas to an audience. £hey lead to better understanding.

1. Conversiational au nty. in reading results from a full realization

of the content of the words of the selection as they are read, and

a lively sense of communication with the audience. It is that

quality that makes the TmOience feel the speaker is animated by a

sincere purpose to communicate ideas attained by mastering meaning.

2. Centering is the mental process of discovering which idea rAreies

the essential meaning and of focusing attention upon this idea

until it stands out in relief from other ideas in the phrase.

It results from determing the relationship between ideas in the

same or other phrases.

3. A center is the idea in the phrase which carries the essential

meaning of that thought group and upon which attention is focused.

h.' A Eimse is a group of words constituting a unit of thought and

containing at least one center of attention; it is such a part of

the thought as the mind grasps as a single unit.

5. Phrasing is the vocal manifestation of centering. By means of

pausing and vocal changes the reader is able to indicate phrases

to his audience. The physical effect of centering and phrasing

is emphasis.



6. A new ideei :es an idea which appears Cor the: first time in the

selectiol.

7. An eclee is an idea repeated for the purpose of clearness or coherence.

It 'onstitutes the connective tissue of the languageand falls into

rte background of attention. It has the sere relation to the on

statement of the idea that, a pronoun has to its antecedent; hence it

may 'le the repetition of the original idea or a gynonvm.

8. A restaterent is an e,'ea repeated for the petrpose of emphasis.

It may the same word or a different word.

9. Amplification is a development or anlargerent of an idea by means

of general illustration, specific instance, allusion, reference to

authority, details, or other support.

10. Emotional Laing is the persistence of an attitude or emotion

in speaking without regard to changes in the mood or meaning.

11. Overcentering is the focusing of attention upon too many ideas int
a=sMas

the selection because of failure to realize subordinate relation-

ships betveen ideas that belong in the same phrase.

12. Overphasing, the separation of ideas into to many phrases, results

from overcentering.

13. Unclercentering is the failure to ''oeus attention upon all the major00017 narltaxmws

ideas in the seleition be-eau:3e rf ins.l'firlent grasp of the meaning.

lh. Underphrasing, the presentation of ideas in groups too large to

convey the full meaning, results from undercentering

15. Misplaced-centering, focusing o" attention upon the wrong word in a

phrase, results from a misinterpretation of the meaning.

16. Physical uplty results from concentration, poise, and muscular

coordination, and produces harmony of thouL;ht, voice, and acticn.

17. Physical drifting is the maintenance of a set facial or - Bodily
MUM

expression= or attitude without regard for changes of meaning,

emotion, or mood.
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18. Distraction of a tension is the lees of concentration and can be

211=1111FINISm

prevented only by refocusing attention until the meaning is grasped.

19. t pause is a mopent of silence after a phrase, or before or after

a werds needed by both the reader and the listener for the

refocusing of attention. It may be used for clearness or for

emphasis. The reader uses the pause after a phrase to interpret the

n'. :t phrase. The listener uses it to assirdlate the preceding

rrase.

20. qrsit tion is a break in a phrase caused by insufficient focusing

attention. Frequently it is vocalized with an irritnting a, er,

ur uh.

21. Structural emehasis is the development of proportion, climaY, and

ether relationships within the larger units of tie selertio-.

22. raise results from a posture which is niether strained nor lime,=.
lt, requires sufficient control over the muscles to avoid any

appearance of slouchiness, and sufficient freedom from tension

4o permit ease of movement. It is self-assurance without arrogance.

ClOOSINC AND STUDYING 3SLECTION3 FROM SPEECHES

Filectiene for study and reading aloud should represent a high level of

thount and composition. The ideas should be significant to the reader and to

hishearerss preferably with some appeal for belief or action or loth. Although

es3.gs and editorials frequently provide good selections, speeches are a more

rliable soarce because they were composed for oral presentation. The direct,

dersonall comruricative qualities of style in an earnest persuasive speech help

the reader to develop the urge to corleenicate with his audience. A well-con-

ltructed selection on a live ie.sue enables the reader +0 re-creee 4'he thou ht

with enthusieasm and to present it with forceul delivery.
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In cutting a speech to make a coherent selection, the re0er should make

certain that tit: does not distort, the speaker's thogght and that he preserved

the continn3cy of reaning. The resultirr: selecction should convey n co.rplete

idea to ne audience.

TJ gain the greatest amount or beneit from t'rie study and re-di g or a

se)Jction, systematic analysis of the thought is essentiql. To k,e completely

affective in reading aloud, you must attain a full understanding of the meaning

and feeling, you must assimilate the idea. with vivid i.az,ery and appropriate

attitudes, and you must be able to re-create the thought and the emotions at

the moment you read them to your listeners.

'or preparing to read aloud with improved communication various devices

are helpful. Marking a copy of the selection for study can assist the mind

in comprehension, but the copy should never be used for reading aloud lest the

interpretation become mechanical. The best centering and phrasinj, can be

indicated; the two kinds of repetition, echo, and restitertn, can be differentiated;

parallelisms, contrasts, suhordinations, and other relationships can be recorded

aititudes and images can he su:gested. Paraphrasi-g, su-rmarisirT, interpolating,

amplifying, self-questioning, and illustrating are evrellent means of copelling

your mind to art upon the ideas and of preventing the thou it and feeling

from becoming inert.

Practice in reading can be valuable; or it can le useless and even harmrul.

It is valuable only when you keep an ale.t mind focused on the meaning. You

should be vigorous on ideas that call for vigor, and jovial on ideas that call for

joviality. The sentence "iitler was the most destructive man in history" can

be read viorously, but the sentence "This process has twelve steps" calls for

no special attitude other than the desire to be understood. Merely repeating

words makes reading mechanical; employing force and variety without regard to

meaning makes reading unintelligible. Practice tends to make permanent; it

does not necessarily make per ect. In practice the first requisite is full, and

constant concentration on the meaning.
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Reading to communicate may be especially dif2'icult for those who have given

declamations for admiration of proud parents and kiAd neighbors. To overcoe

bad habits acquired in "speaking pieces" or learning °O.ocution" may require

an exacting discipline in realization of content. The ri:ht thought can be

communicated only when the reader understands it.

You should learn ideas before you atternt to learn words. Three devices

are especially useful in focusing attention: (1) Paraphrasing the m-terial

t'sts your grasp of thought. (2) Summarizim enahl's you to rind the kt.7 idea,

and to see their interrelations. (3) Interpolating emssionq to he usdd cily

in preliminary study, helps you to concentrate on the sii:nificance of the words.

Such expressions as "do you understand?" "Isngt this true?", "Note this point.,"

"Let me repeat.,;' and "low terrible that result would bel" help you to think

with your audience. In preparing a selection you should sue the following

plan of study;

1. Read the selection carefully, trying to get the full meaning.

2. Using such works as The New English Dictionary, The Encyclopaedia

Britannica, and the The Encyclopedia Americana, study and record the

meaning of all unfamiliar words and references. Even a familiar word

may have an unfa " -iliar meaning. You should know the meaing of every

word, allusion, and illustration as used in the selection, and you

should write out references that need clarification. Write out the

precise connotation of phrases and the interpretation of the imacerV,

and indicate the pronunciation of unfamiliar words.

3. Paraphrse the whole selection in your own words.

40 Summarize the sele,tion, using one senf.ence for each paragraph or unit.

5. Make a sentence analysis of the selection.

6. Divide the selection into thought units or phrases by drawin4; a vertical

line after each phrase.

7. Draw a circle around the center or centers of each phrase. If there is

more than one center in a phrase, indicate by numbering below the circle
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whether the cnters are prirary or secondary, and whether or not they

are parallel.

8. Draw a single horizontal line under each echo and two horizontal lines

under each restatirent. Above each ecao and each resterent indicate

the reference.

9. In the margins point out examples of amplification.

10. Insert above the lines such clarifying expressions as "for the most part,"

"however," "on the contrary" to enable you to gain a fuller appreciation

or relatIonships, and any exclamations or asides that help o bring

out tIla attitudes such as "how dre-dful," "how true," or "Can you believe

it ?'' These interpolations are to be used only in practice.

11. Vrite above the prhases such imporatnt attitIdes as tae following:

indignation, determination, doubt, fear, pride, scorn, sympathy, anger

loyalty, and respect.

12. Indicate in the margins trasistions, parallel ideas, contrasts, parentheti-

cal expressions, concessions and qualifications.

13. Point out in the margins the structral emphasis in the selection: the

important ideas, the subordinate ideas, the climaxes.

14. What plan of adaptation to the audience is used in the selection?

15. Does a particular mood or feeling characteri-e the whole selection?

If so explain.

16. List observations and experiences of your own that throw l'ght upon the

ideas presented in the selection.

17. Master the Teanin,; fully by the use or intagery and intensify the

thought expressed through am.dification, repetition, or illu-tration.

18. Talk the selection through in your own words as you would in explaining

the problem to a friend. If possible, get someone to li ten to you.



19. File the sequence of ieeas in mind,
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20. Read the words of the selection, but keep tle Peas upperoe in your

mind. Do not repeat words unless you have a full reali7ation of their

meaning as used in the selection. Keep your attetnion focused through-

out your practicF.


